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A Business Writing OIL (Online 
International Learning):
A Finland/UK Case Study Special Issue
Simon Smith, Coventry University, Coventry, United Kingdom

Nicole Keng, University of Vaasa, Vaasa, Finland

ABSTRACT

OnlineInternationalLearning(OIL)helpstointegratesoftskillsintotheacademiccurriculum,as
wellasprovidingstudentswithinternationalinteractionopportunities.Inthisarticle,weevaluate
theextenttowhichtelecollaborativewritingtasksbetweenUK-based(mostlyChinese)andFinnish
studentsoveranonlineplatformcanbenefitacademicwritinglearningexperienceandcontributeto
curriculumandmaterialsdesigninEAP.Inthearticle,therearetwogroupsoflearnersfromdifferent
geographicalcontexts,FinlandandtheUK.TheFinland-basedstudentsarealmostallFinnish,while
thosestudyingintheUKaremostlyfromChina.Inbothcases,thetargetlanguageisEnglish.The
studentsinFinlandworkedinpairstocreateauthenticcasestudymaterials,andthestudentsinthe
UK,inwhatwecharacterizeas“stimuluswriting”,producedreportsbasedonthecasestudiesthey
hadbeengiven.

KeyWORdS
Academic Writing, Chinese Students, Collaborative Writing, EAP, English, Finnish Students, OIL, Stimulus 
Writing, Telecollaboration

INTROdUCTION

AttheuniversitylevelintheNordiccountries,theemphasisinEnglishteachingisincreasinglyon
academicskills.AlthoughmanyuniversitystudentsarefluentandproficientusersofEnglish,their
levelofEnglishisnotasstrongontheacademicregisterasmightbeexpected(Henriksen&Danelund,
2015). Previous studies have shown that Finnish students appear to be critical and analytical in
writingratherthaninspeaking,andtheyaregenerallygoodatprovidingdetailedfeedbacktopeers
inwriting(Keng,2016).ThemainaimoftheacademicwritingcourseinFinnishuniversities(such
astheUniversityofVaasa,oneofthepartnersinthisproject)hasbeentoassiststudentsinwriting
theirthesisbyprovidingfeedbackfromtheteachersinsteadoftrainingstudentshowtocreate,adapt
andfine-tunetheirowntexts.AsKeng(2016)pointedout,theneedforacademicwritingcoursesis
recognizedbystudents,buttheskillsrequiredarerarelyspecifiedandtypicalwritingtasksassigned
arenotalwayspopular.
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UKuniversitiesacceptinglargenumbersofinternationalstudents(suchasthefirstauthor’s,
CoventryUniversity)facedifferentchallenges.Forexample,thestandardofEnglishproficiencyis
oftensolowthatitisdifficulttodeviseacademicwritingtasksbasedonauthenticdisciplinematerials
thatstudentsfindmanageable,sooneissometimesobligedtoresorttosimplifiedresourcesincluding
readingsfromtextbooks.Thisstateofaffairsledtheauthorstodeviseacasestudyandreportwriting
taskwhichofferedasemi-authentictaskinwhichstudentsfrombothtypesofinstitutioncouldbe
involved.Becausethetwocohortsweregeographicallydistantfromeachother,anOnlineInternational
Learningapproachwasdecidedupon.

OnlineInternationalLearning(OIL)hasbeenadvocatedatCoventryUniversityasaformof
“virtualmobility”(O’Brien,2017;Orsini-Jones&Lee,2018)toembedsoftskillsintotheacademic
curriculumandprovidestudentsandstaffwithanopportunitytointeractwiththeircounterparts
internationally.ThispilotstudysuggeststhattelecollaborativewritingtasksbetweentheUKand
Finnishstudentsmaybenefitbothcohorts’learningexperienceinacademicwriting,supporttheir
writingprocessandcontributetoEAPcurriculumdesign.

Prior Work on Telecollaboration
Muchoftheearlyonlineinter-culturalworkdescribedintheliteratureisbasedonthe“tandem”
model,wheretwogroupsoflearnersstudyeachother’slanguage(wherethetargetlanguageofeach
groupistheL1oftheother).English,however,hasthegreatestglobalreachofalllanguages,asthe
languagewhichisthemostwidelytaughtandstudied,andthroughthemediumofwhichthemost
contentisdeliveredoninternationalizedlearningprogrammes.Intandemprogrammes,thedecision
onwhichlanguage—L1orL2—learnersshoulduseisnon-trivial,asanopportunitytopractiseL2
foronegroupisanopportunitydeniedtheothergroup.O’Dowd(2007:9)alsonotesthatinteraction
inL2maycauselearnerstoover-simplifyorleaveunstatedtheirintendedmessage.Whereoneof
theL2sisEnglish,itisverylikelythatlearnerswillbemoreadvancedinthatlanguagethantheir
peersintheotherL2.O’Dowd(2007:49)notesthatthisproficiencyimbalancecangiverisetoa
“linguafranca”effect(wherebythelanguagethatislesswell-knownofthepairisrarelyusedor
practised).TheMexCoprojectatCoventryUniversity(Orsini-Jonesetal.,2017)startedoutlifein
2011asaSpanish/Englishtandemproject,butby2014haddevelopedintoanEnglishlinguafranca
(ELF)project.TheaimoftheprojectwastoimpartinterculturalawarenessbetweenUKstudentsof
Englishlanguageandliterature,andMexicanstudentsfromawiderangeofdisciplines;therewas
nospecialfocusonforeignlanguageskills.

ChaseandAlexander(2007)describetheir“Japan-Koreaculturalexchangeproject”(JKCE),
whichhasbeenverysuccessfulingivingstudentsfromthosetwocountriesaplatformtointeract,in
English,withpeersfromanotherculture,whichisinmanywayssimilartotheirown,andinother
waysratherdifferent.

Preshous,OstynandKeng(forthcoming)describeatelecollaborativeprojectwithstudentsof
businessinthreecountries—theUK,BelgiumandFinland.Mostoftheparticipantsfromthelatter
twowerenativesoftheirrespectivecountries;thosefromtheUKwereofMalaysian,Chineseand
Indonesianorigin.Theprojectaimedtodevelopinterculturalcompetenceandbusinesscommunication
skills,whichparticipantspractisedbothsynchronouslyandasynchronously.Asanintroductorytask,
theyaskedandansweredquestionsabouteachother’scultures.Inthemainphaseof theproject,
participantsselectedaproductfromtheirhomecountry,anddevelopedabusinesspitchtotryto
launchtheproductinaglobalmarket.AninterestingfeatureofPreshousetal.’sresearchwasthat
feedbackwasofferedonthebusinesspitchesbythreetutorswiththreedifferentspecialisms:culture,
businessandlanguage.

Another ELF study, Castro and Derivry-Plard (2016), also focused on both language and
intercultural dimensions. Students (from France and Spain) commented that on the language
dimension,theexperiencewas“notonlygoodtoimprovethelanguage,butalsotofeelcomfortable
speakingit”,whileontheinterculturaldimension,astudentmentioned“learningstrategiesthatI
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havelearntsuchaspatience,tobeabletoempathise,toadaptmyselftootherdemands,tomake
agreementsandnegotiatewithothers”(p.80).

If Preshous et al.’s project—a collaboration among three countries—is ambitious, that of
Abruquah,Dosa,andDuda(2016)seemsdoublyso.Abruquahetal.’sparticipantswerestudentsin
Finland,Hungary,Poland,EstoniaandSpain,studyingavarietyofdifferentmajors,butallseeking
toimprovetheirEnglishthroughtelecollaboration.Theexacttasksassignedarenotdescribedby
Abruquahetal.ingreatdetail,andnorarethestudentinteractions.Whatisworthyofnotehere,
though,isthatnoactualcollaborativeplatformwassupplied:theparticipantsworkedonsharedfiles
ordocuments,andcommunicatedwhennecessarybyemail.Ofthedifferentnationalgroups,the
Hungariansgavethemostpositivefeedback,closelyfollowedbytheFinns.

Variousstudieshaveexaminedthelearningstylesandapproachtoonlinecollaborationofdifferent
culturalgroups,oftennotingthatstudentsofAsiancontextsororiginsmaybemorereservedintheir
interactions,lesslikelytoexperiment,andmorereliantonteachersthan(forexample)theirAmerican
counterparts.Iivonenetal.(1998),inastudyofFinnishandAmericancollaboration,foundthatthe
Americanscontributedmore toonlinediscussion forums, confirminga cultural expectation that
Finnishpeoplearegenerallyquieter.

KimandBonk(2002)investigatedKorean,FinnishandAmericanuniversitystudents,andtheir
useofanasynchronoustoolcalledCOW(“ConferencingontheWeb”).Theauthorsusedthetool
toanalyseanddiscusscasesintheirspecialism,psychology.TheyconcludethattheKoreansare
moresociallymotivatedintheironlineinteractions,whilsttheFinnsweremore“group-focusedand
reflective”.Americanstudentsweremore likely tobe“action-orientedandpragmatic inseeking
resultsorgivingsolutions”.

Priorresearchhasshownthattheextenttowhichcollaborativeworkcanbeincorporatedinto
thecurriculumdependsonthedegreeofflexibilityallowedlocally.O’Rourke(2007:51)holdsthat
variablessuchaslanguageproficiencyofstudents,theirmotivationaswellasthatoftheirteachers,
andtheimportanceandweightinggivenforexampletoassessments,shouldallbematchedtothe
extentthat“institutionalconstraints”allowit.Aswewillseeshortly,intheworkdescribedherethe
twopartnersdidnothavethisdegreeofreciprocityinallrespects;wewerefortunatethatthisdid
notimpactadverselyonthestudy,andinfactwewereabletoturnthemismatchtoouradvantage.

Domínguez-Miguela(2007:89)describestheuseoftheTwinSpacetoolonherTandemlearning
project.Thistoolprovidesacloud-likeworkandstoragespaceforfilesandcommunicationsbetween
projectpartners.Although,withtheadventofthecloud,sharedstoragehasbecomemorereadily
availableinrecentyears,institutionalconstraintsinthisrespecthaveagainprovedachallengeto
collaboration,andthis,itwillbedemonstrated,wascertainlyanissueinourownwork.

WareandPérezCañado(2007:116)discusspeerfeedbackintelecollaboration,notingthatthere
issurprisinglittleextantworkinthisarea.Onepaper,citedbythem,reportsthatonlinefeedbacktends
tofocusmoreonsurfacelevelcorrections,whileface-to-faceinteractionismorelikelytoinclude
discussionsaboutmeaningandstructure.Thisfindingiscorroboratedbyourownstudy(Smith&
Smith,2015),whichindicatesthatholisticratherthansurfacefeedbackfromteachersismorelikely
tobeactedonifitisgivenfacetoface.Peersmaymisserrorsorgivefeedbackwhichisincorrect,
andclearlytherecipientsofthefeedbackareawareofthesepossibilities.WareandPérezCañadofind
(perhapsratherunsurprisingly)thatstudentsdoplaceagreatervalueonfeedbackfromteachersthan
frompeers.HylandandHyland(2006)pointedoutthatteachersaimtoprovidefeedbacktargetingthe
learner,whereaspeersmaylacktheexperiencetocommentsensitively,focusingmoreonthewriting
thanthehumanbeingbehindit.IntheMexCoprojectmentionedabove,Orsini-Jonesetal.(2017:
25),theauthorsrefertotherulesof“onlineengagement”,warningoftherisksof“usingEnglishasa
linguafrancawithspeakers/writerswhomightnotbefullyawareofhowtheirintendedintercultural
meaningisgoingtobe“read”.

Müller-Hartmann(2007:174)recommendsthatthecollaboratingstudentsshouldgettoknow
eachotherbywritingshortintroductionpieces,orhavingsynchronousintroductoryconversations.
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Wherestudentsaregoingtobeworkingtogetheronaprojectand/orofferingeachotherfeedback,
thismakesagreatdealofsense.Inourtelecollaboration,wedepartedfromthismodel.Wedidnot
arrangeforthepartneringstudentstomeet,noractivelyworktogether,norofferfeedback.Instead,
weusedamodelofstimuluswriting,whereanoutputfromonesetofstudentsissenttotheother
set,andisexpectedtotriggerorinspireapieceinasomewhatdifferentgenrefromthesecondset.
WewillreturntothisintheMethodology.

Research Questions
Weaimtofindoutwhethersuchtelecollaborativewritingtaskscanbenefitbothcohortsofstudents
inthetwocountries.Morespecifically,wewouldliketofindoutwhetherthemeritsoftheproject
willinfluencestudents’writingexperienceintheseaspects:

1. Didthewritingtasksraisetheawarenessofdifferentgenresofwriting?
2. Didthetypeofwritingtasksrelatedtotheirsubjectareashelpintheirwriting/learning?
3. Cansuchcollaborativewritingtasksmotivatestudents?

MeTHOdOLOGy

Inourownstudy,therearetwogroupsoflearnersindifferentgeographicalcontexts,Finlandand
theUK.TheFinland-basedstudentsaremostlyFinnish,whilethosestudyingintheUKarealmost
allfromChina.Inbothcases,thetargetlanguageisEnglish.

Asnotedearlier,wedecidedtouseastimuluswritingapproachbecausewewerewaryofasking
studentstoprovidepeerfeedback,whichmighthavecontainederroneouscorrectionsandpossibly
presentedinalessthansensitiveway.Wewerekeenlyawareoftheculturaldifferencesbetweenour
twocohorts,butwereunsurehowthesemightplayoutinafeedbackcontext.Althoughourfindings
suggestthatourstudentswouldhaveenjoyedtheopportunitytointeract,perhapsevensynchronously,
constraintsoftimetablingandsyllabusinanycasemilitatedagainstthis,asdidtheunequalsizeof
thetwocohorts.

Furthermore,wewerewellawarethattherewasafairdifferencebetweenthecohortsinterms
ofEnglishproficiency.TheFinnishstudents,onthewhole,areC1orC2usersofEnglish,atleastin
termsofspeakingskills.TheChinesestudentsintheUKoftenhaveIELTSscoresof6orabove,so
inprincipleareB2users;inpractice,though,theyoftenstruggletoarticulatethesimpleststructures,
andseemtohavelittleideaofbasicgrammarrulesofEnglish(suchastheneedforaverbinmost
sentences).

In the study, we exploit the proficiency difference by differentiating tasks. The Finns were
givenarelativelydifficulttask,namelycomposing(fromscratch)acasestudyaboutaFinnishor
Scandinavianbusiness.Theywereaskedtoworkinpairs,drawingontheirownknowledge,aswell
asacademicorbusinesssources,toconstructacasestudyof1200-1500wordsbasedonaFinnish
orNordiccompany.TheyweretoldthatthecasestudieswereforthestudentsintheUKwhowould
beactingasconsultantstowriteareportwithsuggestionsbasedonthecasestudiesgiven.Thus,itis
thesortofdocumentthataconsultantmightbecommissionedtowriteforanorganizationinthereal
world.TheUKcohortstudentsaremotivatedtopractisewritingsuchreports,andthisissomething
theyhavetodointheirend-of-moduleexam.StudentsareinvitedtostructurethereportasaSWOT
analysis,followedbyrecommendations,orinsomeotherappropriateformat.

Therewere22participantsintheFinnishcohort.Theyworkedinpairstoproduce11casestudies.
ThecasestudieswerethenpresentedinareasonablyattractivePadletformattotheUKcohort,who
lookedatsomeofthemina2-hourclass.Theywereaskedtobrowsethe11casestudies,anddetermine
basicfactsaboutthecompanyconcerned,suchasthecompanyname,whereitwasheadquartered,
andtheproduct/serviceandsectorinvolved.
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ThestudentsintheUKcohortweredividedintogroupsoffourorfive,andeachofthe11case
studieswastobereadbyatleastonegroupmember.Thegroupswerethenaskedtochooseonecase
study,printoffacopyforeachmember,andreaditcarefullyagain.Inthefollowingclass,thegroups
heldaninformalseminardiscussionactivitybasedontheirchosencasestudy.Arole-playactivitywas
run,wheresomeofthegroupmembersmovedtoothergroupsandpretendedtobebankmanagers,
whilethestudentsremainingin-groupweretheboard/managementofthecompanywhichwasthe
subjectofthecasestudy,andhadtoseekfinancefromthoseplayingtheroleofbankmanagers.

Thefollowingweek,studentswereasked to individuallywritea“report”on thecasestudy.
Thisreportisagenrethathadbeentaughtinpreviousweeks,whereessentiallythewriteranalyses
documentsorresourcestodeterminehowmattersinacompanycouldbeimproved(forexample,
revenueincreased).ThusitmaybeseenthatthecasestudiesfromFinlandtrulyactasastimulus
andinspirationforthereports.

FeedbackonthecasestudieswasprovidedbytheteachersoftheUKcohort,thusavailingthe
students of constructive comment from someone other than their usual teacher, and lending the
proceedingsasomewhatinternationalorcollaborativeflavour.AswellasthefeedbacktotheFinnish
cohort,thereportsweremarkedasaformativeassessment.Furthermore,acopyoftworelativelyhigh
qualityreportswerereturnedtotheauthorsofthecasestudythatinspiredit.Thesewereuploaded
anddisplayed,againinPadletformat,fortheFinnishstudentstoread.Theywereaskedtowrite
commentsonthereportsinthequestionnairetheyweregive,whichisdescribedinthenextsection.

Findings
A combination of 5-point Likert Scale questions (see Table 1) and open-ended questions was
constructedinaquestionnaire,whichwasdistributedinclasstotheFinnishstudents.Completed
questionnaireswerecollectedanonymously.

Wefoundapositiveresult(5=StronglyAgree;4=MostlyAgree)inresponsetoallLikertscale
questions(28.7%and43.52%),asshowninTable2.

Table 1. Likert scale questions

Question The task……

A …raisedmyawarenessofdifferentgenresofacademicEnglishwriting

B …improvedmywritingskills.

C …developedmyteamworkskills.

D ...improvedmyresearchskills.

E …helpedmeinmyEnglishlearning/writingrelatedtomysubjectarea.

F …motivatedmeinwritingwhenknowingthestudentsinEnglandwillwritereportsbasedonmycasestudy

Table 2 Responses to Likert scale questions (aggregated)

Question A-F

Score No. Percentage

5 31 28.7%

4 47 43.52%

3 25 23.15%

2 3 2.78%

1 2 1.85%
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Figure1showsthekeyfindingsfromthedistributionofstudents’responseinQuestionA,Eand
F.Thesethreesetsofresponsesdirectlyaddresstheresearchquestionsofthepresentstudy.Interms
oftheawarenessofdifferentgenresinacademicwriting(QuestionA:Thistaskraisedmyawareness
ofdifferentgenresofacademicEnglishwriting),themajorityofstudentsagreedthatthecasestudy
writingtaskraisedtheirawareness(27.8%ofthescoresinStronglyAgreeand50%inMostlyAgree).
Noneofthestudentsdisagreed.Thisresultrespondstoourresearchquestion1.

Over75%of thestudentsagree that the taskhelped themwith their subjectknowledgeand
Englishlearning/writing(QuestionE:ThistaskhelpedmeinmyEnglishlearning/writingrelatedto
mysubjectarea).Intermsofmotivationinwriting(QuestionF:Thistaskmotivatedmeinwriting
whenknowingthestudentsinEnglandwillwritereportsbasedonmycasestudy),Figure1shows
thatstudentsweremotivatedbythefactthattheircasestudiesweresenttothestudentsintheUK
(27.78%ofthescoresinStronglyAgreeand55.56%inMostlyAgree).

Asthenumberoftherespondentsissmall,wecalculatedthemedianandInter-QuartileRange
(IQR)toshowthemeasureofcentraltendencyandthemeasureofdispersion.Table3showsthatall
thequestionsrevealanindicationofconsensuswithrelativelysmallIQR.

Figure 1. Finnish students’ response to questions addressing RQs

Table 3. Median and inter-quartile range in the responses

Question The task…… Median IQR

a …raisedmyawarenessofdifferentgenresofacademicEnglishwriting 4 2

b …improvedmywritingskills. 4 2

c …developedmyteamworkskills. 4 0.5

d ...improvedmyresearchskills. 4 1.75

e …helpedmeinmyEnglishlearning/writingrelatedtomysubjectarea. 4 0.5

f …motivatedmeinwritingwhenknowingthestudentsinEnglandwillwrite
reportsbasedonmycasestudy 4 0.5
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InrelationtoFigure1,Table3confirmsthatmostrespondentsindicatedasignificantagreement
(withIQR0.5)withtheideathatthistaskmotivatedtheminwritingwhenknowingtheirwritingwere
usedasresourcesfortheircounterpartsinEngland.Thereisalsoasimilarlysignificantagreement
(IQR0.5)tothepositivelearningexperienceinsubject-relatedwriting.

In theopen-endedquestions,allstudentsshowedappreciationof thefeedbacktheyreceived
fromtheteachersintheUK:

The comments are very useful. They point out some mistakes that I normally wouldn’t notice. (S1)

Now I know I have to concentrate on my use of articles more. (S2)

It is very useful and good to know what we should improve in the future. (S3)

There are some comments about their counterparts’ English level; however, according
to theFinnish students, themostvaluablepartof the collaboration is that theyweremore
motivatedincompletingthewrittentaskwhenknowingtheirwritingwasservinganauthentic
pedagogicalpurpose:

The most interesting thing was that someone actually wanted to write a review based on our case 
study. (S2)

It is really interesting to read report that has been written from outsiders’ perspective. (S1)
Their grammar and writing aren’t good, but we observe that we don’t all learn English the same 
way. (S6)

It is interesting to find that students searched a lot of information about our case company and 
Finland. (S7)

The most interesting thing is that they as readers can find problems that I as an author easily neglect. (S9)

Allthestudentsindicatedthattheywouldbeinterestedinparticipatingininteractionwiththe
studentsintheUKifsuchanactivityhadbeenoffered,andthiswillbetakenintoaccountinthe
nextiterationofourstudy.

Limitations
Forlogistical(ethicsprocedure)reasons,wewereunabletoobtainformalfeedbackfromthe
UKcohortstudents;thisisaclearlimitationofthestudy,whichwillbeaddressedinthenext
iteration.Still, anecdotaland informal feedback indicates that theUKcohortwerepleased
thatcasestudieshadbeenpreparedespeciallyforthem,andthatthiswasverymotivatingfor
them.Manyofthemacknowledgedintheirreportsthatthesewerebasedoncasestudiesfrom
Finland, sometimesmentioning the case studyauthors’names (although thishadnotbeen
requiredofthem).

Inthenextiteration,wewillalsomapthestudents’surveyresponsestothestandardoftheir
writing,toestablishwhether(forexample)theirdeclaredmotivationresultsinahigherqualityproduct.

Ideally,wewouldhopetopairuptheFinnishstudentsandtheChinesestudents,sothatFinnish
studentscanprovidepeerfeedbackonthereportstheChinesestudentswrote.However,becauseof
thedisparityofthegroupsize,aswellastheotherlogisticalproblemsalludedtointheMethodology
itwasnotpossibleonthisoccasion.
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CONCLUSION

Asnotedearlier,thisstudyinvestigatedtheaffordancesandpedagogicalbenefitsofastimuluswriting
telecollaboration.MosttelecollaborationstudiesandOILprojectsemphasiseculturalexchangeand
interculturalcompetence(O’Dowd,2015).Inourstudy,theemphasisisondevelopingacademic
writingskills,andthroughthecollaborationprovidingbothgroupswitha“real”readership,making
thewritingtaskmoremotivatingandmeaningful.

FortheFinnishstudents,thistaskwasseenasarefreshingchangetothetraditionalAcademic
Writingcoursedesign,whichservedtoraisetheirawarenessofdifferentwritinggenresinEnglish.
Theyalsohadtheopportunitytoengageinpair-writing,aswellasdevelopingresearchskillsinthe
topicsrelatedtotheirownspecialistsubject.EarliercohortsoftheChinesestudentsintheUKhad
beenrequiredtowriteareportbasedonanassignedcasestudy,typicallyfromatextbook.Inthe
presentstudy,however,theywerefreetochoosetheirpreferredcasestudyfromtherangeofmaterials
created—aspartofabonafidetask—bytheircounterparts.

NearlyallthestudentsshowedinterestinfurtherinteractionwiththestudentsintheUK.As
notedabove,weplantointegratesomeonlinecommunicationinthenextiterationofthestudy.Skype
discussionmeetingsareonepossibility,althoughgiventhetimedifferenceandtimetablingconcerns,
wemayrealisticallyneedtofocusonasynchronouscommunication,suchasvideopresentationsor
communicationviaonlineforums.
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APPeNdIX

Questionnaire Given to Finnish Students
Pleasetakeafewminutestocompletethisshortsurveyaskingforyourreflectionsonthiscasestudy
task.Alldatacollectedinthissurveywillbeheldanonymouslyandsecurely.Manythanksfortaking
thetimetocompletethisquestionnaire-yourfeedbackandco-operationinthisprojectisappreciated.

1. Considerthefollowingstatementsintermsofthecasestudytask.

2. HowisthecasestudytaskdifferentfromothertypesofEnglishwritingtasksyouhavedonebefore?
3. Whatwritingskillshaveyoudevelopedwhenthetopicofcasestudyisrelatedtoyoursubjectarea?
4. TowhatextentdidyoufindthecommentsandfeedbackfromaUKteacheruseful?Howdidit

helpyouinyourwriting?
5. DidyoufindthereportswrittenbytheUKstudentsofinterest?Whatdidyoufindmostinteresting?
6. Whatdidyoufindmostchallengingaboutwritingacasestudy?Whatdidyoudotodealwith

thischallenge?
7. IfthistaskhadincludedinteractionwiththestudentsintheUK,wouldyouhavebeeninterested

inparticipating?


