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ABSTRACT

The growth in numbers of Kenyans seeking study opportunities in international settings has
increased in the last ten years. Despite this growth, there is a clear and growing
epistemological gap on student’s expectations and their experience, practice by host
institutions and countries and how this impacts on students experience and study outcomes.
To gain knowledge in this grey area, a case study design using a cross-sectional and a
mixed data collection method was adopted. Data was collected in three stages beginning
with a survey where questionnaires (N=300) were administered to Kenyan students
pursuing higher education in the UK. In stage two, interviews were conducted with Kenyan
students, Kenyan education policy makers and staff from UK universities. Stage three
involved analysis of policy documents. Findings showed that many of the students had a
positive study and living experience while for others it was negative characterised by study
extension, leaving without an award, dropped out or did not socially adapt owing to
practical challenges associated with living abroad. Government systems to support students
during the pre-departure phase were lacking and those that provided information to
potential students had an economic interest in their recruitment. Evidently, studying abroad
for some was based on uniformed decision making. On arrival in the UK, some of the
students did not use the university’s and Kenya Government support services as they were
not aware that they were available. The main implication of this study is the need for a
comprehensive policy and a code of conduct to guide the activities of various stakeholders
involved in international education in Kenya, provision of support systems that meet the
needs of international students’ and sensitisation of students to their use and availability.
Key recommendations that aim to enhance the quality of experience of Kenyan students are
made. This is to ensure the realisation of the potential benefits of an international education
to the Kenya Government, UK institutions and the students. The recommendations relate to
induction in Kenya and the UK, sensitisation, monitoring and information dissemination
prior and during the study period. A department to coordinate and manage international

education in Kenya is proposed with more stakeholder involvement.
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CHAPTER ONE: BACKGROUND TO THE STUDY

1.0 Introduction

The number of international students world-wide has continued to grow exponentially,
with more than 2.5 million students studying outside their home countries (Altbach,
Reisberg, and Rumbley 2009, Marklein 2007). This number is expected to rise to 7.2
million by 2025 with 2.6 million of these students seeking places in major English
speaking destination countries such as the United Kingdom (UK) and United States of
America (Bohm et al. 2002, Marklein 2007). The flow of international students has
been a reflection of national and institutional strategies but also the decisions of
individual student’s worldwide (Altbach, Reisberg, and Rumbley 2009). Globally, the
USA is still the most popular destination for international students, followed by the UK
and then Australia (Mai 2005). In 2007 the UK had 330,080 international students
(Ramsden 2007) pursuing a wide range of undergraduate and postgraduate degrees in
universities and other institutions of further education. Globally, international student
mobility largely reflects a South-North phenomenon (Altbach, Reisberg, and Rumbley
2009).

According to a British Council report (British Council 2004) several factors underpin
this growth in patterns of global student mobility. These include: geographical, regional,
historical connections between countries, language, the perceived quality of a country’s
education, its accessibility, affordability and the employability of its graduates. As these
factors are on a global scale, there is need to understand from national perspectives what
drives this demand for an international education, which this study seeks to do. Another
major factor is the changing demographics which has resulted in an increasing
population of young people completing secondary education in the rapidly growing
economies of Asia and Africa. This has led to an unprecedented demand for higher
education not only in home countries but internationally (OECD 2004). For example, on
a global scale enrolments in secondary schools grew from forty million in 1995 to over
four hundred million by 2000 (OECD 2004). During the same period tertiary enrolment
grew fourteen times from 6.5 million to over 88 million (Ibid. 2004). The net result was
that by the beginning of the 21st century four out of ten people living in the (OECD)



countries were likely to enrol at a university (Ibid. 2004). As a result, the number of
international students throughout the OECD countries grew by 9 per cent compared to 5
percent growth among domestic students between 1995 and 1999 (lbid. 2004). Globally,
the percentage of the age cohort enrolled in tertiary education has grown from 19% in
2000 to 26% in 2007 with the most dramatic gains in upper middle and upper income
countries (Altbach, Reisberg, and Rumbley 2009).

In response to the global demand for higher education, the major destination countries
have aligned their strategic development in higher education by enrolling large numbers
of full fee-paying international students with a view to tapping into the economic
competitiveness and gaining from this segment of student population (Altbach,
Reisberg, and Rumbley 2009). There is no doubt that, the increasing trends in
international education services are being viewed by many governments within the
OECD as a critical driver of education policy (Mazzarol and Soutar 2007). Another
driver to internalisation of higher education is globalisation and the perceived benefits
of cultural interactions and economic benefits (Bohm er al. 2004, Byram and Feng
2006). Evolving trends have also shown that students from developing countries often
desire to enrol in world-class universities found internationally. This perception is as a
result of the ranking of academic institutions and degree programs (Altbach, Reisberg,
and Rumbley 2009). International rankings favour universities that use English as the
main language of instruction and research, have a large array of disciplines and
programmes and substantial research funds from government or other sources (lbid.
2009). However it can be argued that although these rankings have methodological
problems they are widely used and influential and show no signs of disappearing and
therefore continue influencing the choices of study institutions that people make.

With the growing numbers of international students worldwide the quality of their
experience and student satisfaction has become of major concern especially in receiving
institutions and countries but not more so in countries where the students originate
especially those from the developed world. Altbach, Reisberg, and Rumbley (2009)
rightfully observe that access is more than getting through the door. True progress
depends on levels of completion for all population groups (Ibid. 2009). These concerns



were also expressed by Rothman, Lipset and Nevitte (2003) who argued that although
the expansion of the international student population may be positive, enrolling students
from different countries cannot in itself enrich their experience or improve relationships

between culturally diverse students.

It is also acknowledged, which the researcher concurs with on account of her own
experience as an international student, that international students are no more a
homogeneous group than any other group of people yet the terms are often used as if
they were descriptors of homogeneity (Rothman, Lipset, and Nevitte 2003). This was
supported by Sovic (2008) who observed that there is a widespread tendency to perceive
international students as a homogeneous group. Kuo (2007), Lowe and Tian (2007)
have argued that the definition of international students is flawed because the current
UK definition of international students includes only those who pay the full fees, thus
ignoring European Union students and the definition also fails to treat international
students as individuals. Similarly, Rothman, Lipset and Nevitte (2003) underscores the
need to understand the experience of international students based on their nationalities
arguing that in many cases experience is shaped by national contexts, background and

past experience things which cannot be ignored while exploring students’ experience.

Despite the increasing numbers of students in higher education worldwide (OECD
2004), the demand is more acute in Sub-Saharan Africa, where a large pool of qualified
secondary school graduates cannot enrol in higher education (Juma 2003). The gross
enrolment ratio at the university level in Sub-Saharan Africa is the lowest in the world
(5%) with the number of students enrolled in universities (618,000) representing only
4.7% of the total 13 million students enrolled in general secondary education (Juma
2003). The low access is the same for Kenya, where only 3% of the adult population
eligible for university admission actually access higher education (Republic of Kenya
20064a).

To meet this demand for higher education, Kenyan students, just like other international
students have moved to other countries in pursuit of their academic dreams. The major

destination countries for Kenyan students have been the USA and the UK and these



countries still remain the most popular destinations for Kenyan and most African
students (Dzvimbo 2003). However, anecdotal evidence shows that newer destinations
like India, Australia and the Far East (mainly Malaysia) have emerged as alternatives to
the USA and the UK. A major defining issue and which has not been adequately
investigated are the factors that influence student choices of study destination and the

quality of their study experience.

Pelletier, Leonard and Morley (2003) points out that literature on the experience of
international students from Africa studying in the UK is limited. In a systematic review
of literature, on international students’ experience Pelletier, Leonard and Morley (2003)
analysed the bibliography of 21 unpublished studies conducted in the UK on the
experience of international students and found out that many of the studies focussed on
the experiences of East Asian international students, with seven devoted to (mainland)
Chinese students, three to Japanese students, one to Malaysian students and one to
Taiwanese students. Five studies looked at the experience of students from Arabic
speaking countries and three papers reported the experience of students from European
countries undertaking undergraduate or postgraduate programmes in UK universities.
They found out that there were no studies conducted in the UK with a specific focus on
students from Africa, Latin America, North America and non EU countries. Although
little is written on the experience of African students in the UK, their population
continues to grow exponentially (HESA 2008). Africa is third after the European Union
and Asia with the highest number of students in the UK (Ramsden 2006). African
students constitute 9.2% of the total population of international students in the UK (Ibid.
2006).

The growing importance of international education from both a social-economic and
personal development perspective (Bordia 2007 and Bordia, Wales and Pittam 2006)
therefore requires a systematic study to build greater understanding of the experiences
of different international students. Furthermore, owing to the growing movement of
students across borders and the economic importance of this student segment to
universities, national and local economies both of the student home countries and the
study destination countries, understanding the students’ experience becomes imperative.



This study therefore aims to provide empirical evidence to build on the knowledge base
on experience of international students’ from the perspective of an African country,
which previous studies has observed as lacking. To achieve this, the study will build
research evidence using a step wise approach, by exploring the experience of Kenyan
students studying in the UK and the impact of their experience on their study progress
and outcomes. The next section provides the rationale why the researcher chooses to use
Kenyan students as the study subjects.

1.1 Rationale for a Study on the Experience of Kenyan Students in the UK

Literature discussed in Section 1.6 (Republic of Kenya 2005a, 2005b, 2006a, 2007b,
UNESCO 2006b) show that Kenya has a low participation rate in higher education to
propel the country to its projected levels of development, compared to the participation
rates in developed countries (Tillak 2003). With the low participation rate in higher
education in Kenya, the many Kenyan students abroad therefore potentially become an
important segment to Kenya’s overall development. There is therefore the need to
explore whether these students have positive study experiences as future contributors to
Kenya’s development.

The need for high level skills in Kenya has become even more crucial owing to the on-
going process of implementing Vision 2030, which is the new blueprint that aims at
making Kenya a newly industrialised middle income country by 2030 (Republic of
Kenya 2007b). A highly educated human capital has been identified as a key pillar in
the industrialisation process (Republic of Kenya 2007b). Literature reviewed in Chapter
2 Section 2.5 demonstrates that higher education is an important factor in accelerating
economic development. The literature Bloom, Canning, and Chan (2006), Dahlman and
Utz (2006), Tillak (2003), TFHES (2000), UNESCO (2006b) has shown that countries
with high participation rates in higher education have registered high economic growth,
while others have joined the league of developed nations that Kenya aspires to join by
2030.

Kenyan students were further considered because Kenya is reported as having the third
highest number of students from Africa (2975) studying in the UK (Ramsden 2006).



Nigeria has the highest numbers of students (8145), followed by Ghana (3035) while
South Africa, one of the largest economies in Africa has 1666 students (Ramsden 2006).
The reason for the high number of Kenyan students in the UK needs to be understood
for various reasons. Despite the high student numbers, Kenya does not have the largest
population in the continent. It actually accounts for only 40 million (2008) compared to
Nigeria with 149 million (2008), South Africa 49 million (2008), Egypt 76 million (CIA
World Fact Book 2008). Interestingly, despite the current enrolments, the student
numbers of Kenyan students enrolling in UK universities is projected to rise from 2800
in 2005 to 4300 in 2015 (Bohm et al. 2004). Therefore, based on the population-student
ratio of each of the three countries (Nigeria, Ghana and Kenya) Kenya can be said to
have the highest numbers of students from Africa enrolled in UK universities and would
therefore provide useful insights into the experience of international students from
Africa studying in the UK.

Nor is Kenya the richest country in terms of natural resources or financial wealth.
According to the CIA World Fact Book (2008) the three African countries with the
highest number of students in the UK, that use English as the official language and were
also former British colonies that is Nigeria and Ghana, the former has a higher GDP per
capita (2008) compared to that of Kenya of $1600. Nigeria has a GDP of $2,300 and
Ghana $1,500 which is almost equal to that of Kenya although Ghana’s population is
less than that of Kenya at 23 million. Other large economies in Africa such as South
Africa with a GDP per capita of $10,000 and Egypt of $5,800 have fewer student
numbers than Kenya in the UK with 1530 and 805 each (Ramsden 2006). This study
will therefore seek to establish what drives the quest for a UK education amongst

Kenyans.

A further rationale for using Kenyan students as the study subjects is that they are the
majority from the Eastern Africa Community which is an economic trading block for
Eastern Africa countries (Appendix 15). HESA (2006) show that Kenya had 2711
students compared to the other two countries in this block, Uganda (857) and Tanzania
(1014) with Burundi and Rwanda having fewer students. More importantly, in 2008/9
the population of Kenyan students in the UK constituted 15% of the total population of



African students in the UK (HESA 2008). The researcher is conscious that although the
results of this study cannot be generalised to all African students in the UK, this number
would allow for insights or delineation of areas for further research.

Trends in study destinations of Kenyan students abroad clearly indicate that the UK has
been and continues to be one of the top destinations for Kenyan students after the USA
(UNESCO 2006b, Republic of Kenya 2003a). However, little or no information is
available on what drives this demand for a UK education and what factors underpin
both the choice and experience of Kenyan students who choose to study in the UK.
Although the UK continues to be a preferred study destination for Kenyan students,
there exists a knowledge gap as to what happens to the many Kenyan students studying
in the UK, as no study has been conducted from a Kenyan and a UK context on the
study and living experience of Kenyan students and how their experience affects their

study progress.

ISB (2008) reported on demographic profiles of Kenyan students and what informed
their choice of study institutions. However, the survey did not analyse important factors
related to the experience of Kenyan students in relation to financing, academic, socio-
cultural adaptation and integration. ISB (2008) did not also explore how the reported
experience impacted on respondents study progress and outcomes. Therefore, this
current study which is the first of its kind to explore the experience of Kenyan students

abroad seeks to provide knowledge where gaps in knowledge exist.

A further rationale for this study is that many studies on experience of international
students in UK higher education institutions have mainly focused on international
students in the UK as a homogeneous group (Bohm et al. 2004, Haselgrove 1994,
Kinnel 1990, UKCOSA 2004). However, the assumed homogeneity of international
students is a weak proposition, since it fails to capture the unique national, cultural and
economic background scenarios which are likely to impact on the student’s choice of
destination, institution, subject, mode of study and study experience. At the same time,
lack of studies on the experience of international students conducted in the UK targeting
African students was highlighted by Pelletier, Leonard and Morley (2003).



The logistics and practicability of undertaking this research was also considered. The
origin of this study had its basis in the researcher’s present assignment as the Education
Attaché for Kenya in the UK and her past experience as a policy developer in the
Ministry of Education, Kenya which is discussed in detail in the Epilogue, Chapter 8
Section 8.6. This research undertaking was considered important in understanding and
informing the policy context on international education in Kenya and to also improve
the pre-departure experience of Kenyan students. The position of the researcher also
provided the opportunity to access the study subjects and sites and also enabled a better

understanding of the environment in which Kenyan students have to study.

Finally the researcher because of her professional work was interested in understanding
what was happening to the many Kenyan students in the UK. This had proved difficult
owing to the Data Protection Regulations and lack of empirical evidence on the
experience of Kenyan students in the UK. The mandate of the education office in the
UK is to provide support to Kenyan students in the UK and lack of information about
the Kenyan students in the UK was hampering the efforts of the office in carrying out its
mandate. This study will therefore facilitate benchmarking for better student support
and provide the opportunity for management intervention and support by the Kenyan
Government and other stakeholders. It is expected that the recommendations and
findings of this study will enhance the experience of Kenyans studying in and opting to
study in the UK.

1.2 Characteristics of Kenyan Students in the UK

Currently, the Kenyan government does not have a data capture system to determine the
number of students who are successful in getting a visa to enter the UK. Therefore the
exact number of students from a Kenyan perspective who leave Kenya to study in the
UK is not known, nor the institutions that they are enrolled in, the courses that they
pursue, their study progress/outcomes, the challenges that they face as international
students or the quality of their experience. The student population discussed in this
study is therefore derived from UK and UNESCO publications (HESA 2006, Ramsden
2006 and 2007 and UNESCO 2006b). In the absence of such crucial information it



becomes difficult for the Kenyan Government to design support strategies for such
students or to include them in the country’s development process. It is also difficult for
the Kenya government to monitor or benchmark the students’ experience. This situation
is further aggravated by the data protection regulations in the UK, which does not allow
information about an individual to be divulged to a third party without the authority of

the person concerned.

As well as the lack of a data capture system in Kenya and the inability to access
students’ information once in the UK, the situation is further aggravated when students
arrive in the UK. This is because although students are expected to register with Kenyan
missions abroad only a small number of students do so. For example, in the major study
destinations the number of Kenyan students who had registered in 2007 was as follows:
USA 2500; UK 530; India 2000; Russia 580 (Ministry of Education Statistics 2007).
According to statistical publications this represents only a small proportion of Kenyan
students in these countries. This is evident in the case of the UK where various
statistical publications (HESA 2006, Ramsden 2006 and 2007, UNESCO 2006b) reveal
that Kenya has about three thousand students enrolled in UK higher education
institutions. Therefore only eighteen percent of the reported students in the UK are
registered with the Kenya High Commission in the UK.

HESA (2008) has shown that the population of Kenyan students in the UK has not been
constant. The highest number enrolled, 3025, was in 2003/04 followed by 2002/03
when 2890 students were enrolled. However, HESA data show that student numbers
declined from 2920 in 2004/05 to 2680 in 2007/08 (Appendix 13). In spite of the
decline, the number of Kenyan students in the UK is still the highest compared to the
other Eastern African countries Uganda, Tanzania, Rwanda and Burundi (Appendix 15).
HESA data further shows that, although the number of Kenyan students in the UK has
declined, the overall total student numbers from Africa in the UK increased from 28000
in 2002/3 to 37000 in 2007/008 (Appendix 21).

However, the reported decline of Kenyan students might not be accurate owing to the
limitations of the HESA data. The HESA data could have left out some Kenyan students



as it does not capture data from two universities in the UK and from colleges of further
education, where this study found out that there were 22% of Kenyan students enrolled.
At the same time, HESA data captures only students who are enrolled at the time of
carrying out the survey and does not capture those who have dropped out or deferred
their studies for any reason. Despite the limitations of the HESA data, this study found
the data useful in providing useful insights of the numbers of Kenyan students in the
UK. This study therefore underscores the need for accurate data and information, on
Kenyan students in the UK and is an area that this study seeks to investigate as well as
recommend a strategy to facilitate this.

This study did not seek to establish the actual levels of decline of Kenyan students in the
UK or the cause of the decline, as it was not within its scope. However relating the
decline to the findings of this study on the experience of Kenyan students, which
established that not all students in the UK had a positive study experience, the
unfulfilled expectations and promises which affected the study progress and attainment
of study outcomes for some, competition between UK institutions and other universities
recruiting in Kenya, new emerging and affordable markets for Kenyans, are all likely to
have contributed to the decline. However, as discussed in Section 1.1 important reasons
exist for a study of this nature.

Evidence of other preferred destinations for Kenyan students was highlighted during the
ISB survey (2008). During the survey, Kenyan students were asked which countries
they would consider as study options other than the UK. The four top destinations
reported that Kenyan students would consider other than the UK was: USA (52%),
Australia (35%), Canada (34%) and South Africa (26%).

This study therefore provides knowledge in this grey area by providing information on
characteristics of Kenyan students in the UK. The study also proposes a system through
which a data/information system in Kenya can be put in place to continuously capture

information on students enrolling in universities abroad.
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1.3 Defining Experience in Relation to Kenyan Students

An experience is defined as an event that leaves an impression on one, for example a
learning experience (Oxford English Dictionary 2002:287). Experience is as a result of
practical contact with and observation of facts or events, knowledge or skills gained
over time (lbid. 2002:287).Experience is also gained through interaction within a
particular environment and impressions formed within a period of time or a stage in life
(Ibid. 2002).This study therefore examines the Kenyan students’ pre-departure
experience, their UK study and living experiences to determine how their experience
have been shaped by the different contexts, situations or events that they have been into

contact with during their pre-departure and study period in the UK.

Experience can be either positive or negative depending on observed outcomes or
attainment of stated goals (lbid. 2002). Furnhan (1997) has argued that for some
international students, their experience has been so positive that it leaves a powerful
impression on young people that may last all their lives (Ibid. 1997). It can also be so
enriching that some prefer never to return to their home country; but for others the
experience is negative, clouded by loneliness and rejection of the foreign country (lbid.
1997). Haselgrove (1994) further explains that a student’s experience is what the whole
learning process is supposed to be. Haselgrove (1994) suggest that since students are an
important resource to UK universities and colleges, it is a waste of their talent if they
are admitted to courses to which they are not suited, if they do not complete their

studies or if they enrol in courses that are outdated and irrelevant.

Therefore, if Kenyan students have successful study outcomes then their study
experience could be said to be positive. Similarly, realisation of pre-departure
expectations was also considered as a contributory factor to a positive study and living
experience. This study considers a student’s behaviour or action during the study period
as a measure of the quality of their experience. This study agrees with Haselgrove’s
observation that international education is one of the most expensive investments for
those involved. This is true of Kenyan students who are from a developing country with
an economic growth rate of 2.2% (Republic of Kenya 2007a) and are expected to pay

tuition fees and accommodation costs of a minimum of twenty thousand pounds per
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year as international students for any level that they enrol (UK Universities’ Brochures).
The quality of their experience is therefore important to warrant the heavy investment.
If Kenyan students do not complete their study programme within the stipulated time
the opportunity cost involved is high. They will have wasted not only the opportunity to
acquire skills required for their own personal development and the country’s overall
development, but also the tuition fees paid towards their education, earnings related to
loss of skills or being in school for too long which results to additional costs in attaining
their qualification.

This study examines key factors that are likely to influence the experience of Kenyan
students in the UK. The factors were identified by the students themselves and highlight
events, processes and other factors that affect their study and living experience. The
study further explored whether their experience had negatively or positively affected
their study progress and outcomes in line with the interpretation of what constitutes a
positive study experience adopted for this study. Past studies on international students’
learning experiences in the UK were reviewed (Chapter Three) to identify factors that
have been found through previous research to be important to the learning experience of
international students’ in the UK. This helped to validate factors identified by the

Kenyan students themselves as important to their experience while in the UK.

Using the students’ satisfaction approach expounded by Harvey (1997:4) factors
important to the study and living experience of Kenyan students were identified during
the initial pre-study focus group discussions which were conducted amongst Kenyan
students in the UK. These factors were used to determine the different thematic areas
considered in this study, which are discussed in detail in Chapter Three Section 3.10.
The focus on the total student learning experience, using the student satisfaction
approach model, which links satisfaction and the relative importance of these indicators,
was expected to elicit key areas that negatively or positively influence Kenyan students’
learning experience, for management intervention, better practice during recruitment of

Kenyan students to ensure and to sustain a quality experience of Kenyan students.
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1.4 Key Factors Impacting on the Experience of International Students in UK

In a review of unpublished research on the experience of international students in the
UK Pelletier, Leonard and Morley (2003) report that research on international students’
experience is limited, usually small scale and often unpublished. Pelletier, Leonard and
Morley (2003) further argue that to understand the experience of international students
there is a need to take the students’ perspective, which is a voice frequently missing or
heavily mediated. Many of the previous surveys on international students’ experience
have focused on factors that have influenced their choice of study destination but have
not attempted to investigate how different national contexts influence international
students’ study and living experience (Allen and Higgins 1994, Hall et al. 1998 and ISB
2008). As a result, this may inherently lead to some of these studies being heavily
influenced by the researcher’s pre-conceived notions outside the operational
frameworks (Hall er al. 1998). This is true of Kenyan students in the UK, where no
research evidence exists of their in-country experience and how it impacts on their study

progress and outcome.

Lending support to the argument of Pelletier, Leonard, and Morley ( (2003) on the need
to capture the students’ perspective, Haselgrove (1994), Harvey (1997) and Kinnel
(1990) conducted institutional-based research focussing on international students
enrolled in different institutions in the UK. They used the student satisfaction-led
approach model which focuses on the total learning experience as defined by the
student. This model examines the students’ satisfaction within a wide range of aspects
of provision and then identifies which of those areas are important to the students
(Harvey 1997). The statistical data collected is transformed into management
information tools designed to identify clear areas for action, and provides general
guidelines which are not institution-specific (Ibid. 1997). This is what this study sought
to achieve and the recommendations presented are action-oriented to facilitate

implementation.
This study also adopts the student satisfaction model which was used to investigate

international students’ experience in England, Wales, Australia and Sweden (Harvey

1997). Using the students satisfaction-led approach model Haselgrove (1994) and
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Kinnel (1990) identified the following parameters as important to the learning
experience of international students in the UK: the recruitment phase, pre-arrival
administration, arrival procedures, academic provision, financial provision, language
provision, non-academic welfare provision and social provision. Similarly, in addition
to these areas Furnham and Tresize (1983) noted that racial discrimination, language
problems, accommodation difficulties, separation reactions, dietary restrictions,
financial stress and academic problems are associated with higher educational study in a

foreign country.

McNamara and Harris (1997) also reported factors not identified by the other
researchers such as expectations, social support networks, culture shock and
homesickness, which are associated with the experience of international students.
Haselgrove (1994), appreciating the importance of these factors in the life of a foreign
student, argues that these factors are central to the lives of individuals, wherever and
however they study. Similarly, Ayano (2006) observes that many international students
come abroad with the sole purpose of studying and achieving their academic goals.
They are also neither a selected elite nor representatives of their home countries, but are
fee paying customers who expect positive study outcomes (lbid. 2006). However, they
do not think about the non-academic aspects of life abroad which could affect their

experience.

Byram and Feng (2006) also point out that studying abroad is a challenging experience
for many international students, who have to cope with a new way of life and study in
an unfamiliar context. This provides a further rationale for this study to explore the
experience of Kenyan students in the UK to determine how well they are coping with
the challenges associated with international students in the UK. Bohm et al. (2004)
point out that the process and motive of recruiting international students by UK higher
education institutions have raised concern as to whether the marketing of UK
universities abroad matches the reality of studying in the UK, and the promise made to
students during recruitment and before they depart for studies abroad. They further
observe that UK domestic policies for international education focus more on the need to
recruit more and more international students owing to the benefits that they bring.
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Bohm er al. (2004) suggest that for international students to benefit from the quality
education that is promised to them during recruitment, their study experience while in
the UK should reflect the expectations generated during the in-country promotions and
through the promotional materials supplied to students during recruitment. This is
further reinforced by Rousseau (1995) who underscores the need for universities to
adhere to ‘psychological contracts’ they make with the students that they recruit through
the promises that they make to them. This study therefore uses these areas identified in
previous studies as important to the experience of international students in the UK to
identify areas important to the experience of Kenyan students in the UK. However, as
earlier mentioned, these factors were validated through a pre-survey focus group
discussion with Kenyan students to determine those which they considered as really
important to their study and living experience while in the UK. These were the areas

that were considered for inclusion in this study.

1.5 The Study Context: Key Drivers that Influence Kenyans Decision to Seek
Study Opportunities Abroad
Every country is unique and the reasons why their nationals will pursue education
abroad are diverse (Davey 2005). Although students will travel abroad to gain higher
education qualifications (Mazzarol and Soutar 2007) and as part of adventure amongst
young people (Byram and Feng 2006), there has been fundamental issues within
Kenya’s higher education system which have contributed to ‘education flight’ to
developed countries which need to be understood to put this study in its context. This
section therefore introduces the reader to some of the push factors that have contributed
to Kenyan students seeking study opportunities abroad. The purpose of including this
section is to demonstrate that in addition to students seeking global qualifications,
travelling abroad for study and adventure, the in-country context is a key factor in
migration of students which needs to be understood. Information in this section further
supports the argument in this study that international students should not be considered

as a homogeneous group.
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1.5.1 Policy Context on International Education in Kenya

This study is situated within the policy context on international education in Kenya. The
policy framework on education and training in post independent Kenya has been
influenced and shaped by commissions, committees and task force reports which
articulate the policy direction of the sector. These reports were examined to establish the
policy framework under which international education is managed in Kenya. This study
examines the policy documents on education and training in Kenya produced from
1997-2007 and were considered adequate in understanding the policy context of

international education in Kenya.

The choice of this period was influenced by the fact that although studying abroad for
Kenyans started before independence with the famous 1959 ‘airlift’ of eighty-one
Kenyan students to study in the United States, dubbed as the “Tom Mboya airlifts’, in
reference to Tom Mboya who co-ordinated the airlifts and sourced funds to support the
airlifts, anecdotal evidence reveals that the momentum for study abroad amongst
Kenyans has only increased in the last ten years with more students opting to study
abroad. However, the organised movement of Kenyan students to study abroad is no
longer in practice and studying abroad is more of an individually driven initiative.

Various policy documents in Kenya recognise that higher education skills are important
to spur economic growth, alleviate poverty and steer technological advancement
(Republic of Kenya 1988, 1998, 1999, 2005a, 2005b, 2006a, 2007b). However, Kenya
currently faces a skills shortage in the highly specialised areas that require skills in
science and technology (Republic of Kenya 2005b and 2006a). The demand for human
capital with skills required to accelerate Kenya’s industrialisation provides a further
rationale as to why the experience of Kenyan students in the UK, who comprise a
significant number of those who qualify for higher education in Kenya, needs to be
understood. However, it is observed that current policy documents (Republic of Kenya
2005b and 2006a) which guides the implementation of education and training in Kenya
does not provide policy guidelines on international education in Kenya, although there
are many Kenyan students abroad.
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Regrettably, it is the same with all the other national policy documents that have shaped
and continue to shape the development of the education landscape in post-independence
Kenya. In the absence of a policy on international education in Kenya, anecdotal
evidence shows that studying abroad for Kenyans constitutes fragmented initiatives by
individual students, parents, recruiting agencies in Kenya and UK universities. The
policy documents reviewed (Republic of Kenya 1998, 1999, 2005a, 2005b, 2006a)
show that there is no government policy or code of conduct to guide the recruitment of

Kenyan students by overseas universities.

However, current policies on education in Kenya recognise the need for Kenyan
universities to create linkages with universities outside Kenya (Republic of Kenya
2005b) as a way of responding to challenges facing Kenya’s higher education sector.
The linkages are expected to contribute to making Kenya’s higher education demand-
driven, of high quality, gender-sensitive, technologically informed, research supported,
democratically managed and globally marketable (Republic of Kenya 2005b).
Unfortunately, the government is silent as to how this will be achieved. The
Government also recognises the imbalance between the number of students studying
science and art based courses in Kenyan universities (Republic of Kenya 2005a). To
address this existing imbalance, the policy of the Kenya Government is to increase the
proportion of students studying science-related courses to fifty percent with at least one
third of these being women, by the year 2010 and to also improve the quality of public
universities (Republic of Kenya 2005b). Currently (2009) this has not been achieved

and still remains as an intent.

The sessional paper points out that improving the quality of public higher education
institutions in Kenya and increasing opportunities for the study of sciences will counter
the number of students seeking study opportunities abroad (Republic of Kenya 2005b
and 2006b) because the current belief in Kenya is that students travel abroad to pursue
science based courses. Equally important, policies that govern university education in
Kenya also act as push factors. For example, public universities in Kenya operate rigid
admission criteria that exclude the possibilities of credit transfers between universities
(Republic of Kenya 2006a). This study investigated whether the existing inflexibility of
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the Kenyan university system is a contributing factor to Kenyan students seeking study
opportunities abroad. In addition, currently in Kenya, students have to wait for a period
of two years after qualifying for university admission before they can be admitted to
public universities which have also acted as a push factor especially to the high and
middle income families who can afford to pay for private education of their children

instead of having them wait for two years to join public universities.

Similarly, the structural adjustment policies introduced in the 1980s by the World Bank
in developing countries and specifically in Kenya in 1985 led to the introduction of the
cost sharing policy at national universities (Republic of Kenya 1985). The implication
of this was that students enrolling at the universities had to meet part of their education
costs which prior to this was free (Republic of Kenya 1985). The shift from free
university education to cost sharing as a way of financing university education had
adverse implications on the quality of university education in Kenya. Sifuna (1998)
discussing the impact of the cost sharing policy on the quality of university education
observed that university libraries could afford to buy fewer books, subscribe to fewer
journals and had been left behind in the computer revolution by the rest of the academic
world. Audiovisual materials were almost unknown in most libraries in developing
countries (lbid. 1998).

It is expected that recommendations arising out of this study will lead to policy
formulation and will influence ongoing practice on international education in Kenya. It
is also expected that the study will create awareness of the need for similar studies in
other international destinations where there are significant numbers of Kenyan students,
so as to inform the formulation of an inclusive policy on international education for

Kenya.

1.5.2 Demand for Higher Education in Kenya

The inability of the Kenyan national university system to accommodate qualified
candidates seeking admission and the demand for higher education among Kenyans has
resulted to many Kenyan students seeking study opportunities abroad (Republic of
Kenya 2006a). The economic growth that Kenya witnessed from negative growth in
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2002 (Republic of Kenya 2003b) to 6% in 2005 (Republic of Kenya 2006b) led to an
increased demand for graduates in high growth areas that require skills in science and
technology (Republic of Kenya 2005a). However, opportunities for the study of
sciences are limited in Kenyan universities. The number of students in Kenyan
universities has witnessed a steady growth which stood at 112,000 in 2006 (Republic of
Kenya 2006a). About ninety per-cent of the students are enrolled in the nine public
universities and ten percent in thirteen private universities and two national polytechnics
(Ibid. 20064a).

In addition to those enrolled in Kenyan universities, in the year 2002, there were twenty
seven thousand Kenyan students enrolled in tertiary institutions in foreign countries
(Republic of Kenya 2003a). The top five countries where the majority of Kenyan
students studying abroad are enrolled include: the United States of America 7,381; the
United Kingdom, 3083; Australia, 1,115; India, 521 and Canada, 341 (UNESCO
2006b). Many Kenyan students study in other foreign universities in South Africa,
Malaysia, Uganda and Tanzania. As earlier mentioned in section 1.2 of this chapter, not
all Kenyan students abroad have registered with the Kenyan government as there is no
data capture system for students travelling abroad. Therefore the number of Kenyan
students abroad could be higher than the figures reported in various publications. Kenya
is also among the top 20 countries with the highest number of students in Australian
Universities (IDP 2006).

The demand for university education in Kenya is expanding very rapidly and is
projected to continue rising. Using the present university enrolment (2007), the
projected number of students who will be seeking admission in Kenyan universities
between 2004 and 2015 when the first cohort of free primary education students qualify
for university admission is projected to rise to 164,280 representing about 60% growth
in twelve years with a 5.0% annual growth rate (Republic of Kenya 2006a). In addition,
the gross enrolment rate of university students in Kenya is projected to grow from 3% in
2006 to 10% by 2015 (Ibid. 2006a) owing to the increasing number of students

completing secondary education. This growth is over and above the excess numbers of
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students who are currently not being admitted or are waiting for admission to public

universities in Kenya (Republic of Kenya 2006a).

The pressure being exerted on Kenya’s national university system which currently has
no capacity to admit all qualified candidates especially those pursuing science based
courses is expected to continue raising with the introduction of free primary education
which has led to an increase of students transiting from primary to secondary from 47%
in 2003 to 64% in 2008 (Ministry of Education 2009). This means that the number of
secondary school graduates, which is also tuition-free, with day secondary schools
offering free education from 2007, is expected to rise, thus exerting more pressure on
higher education institutions in Kenya as more students enrol, are retained and complete
different levels of education.

Despite the increase in the number of students graduating from secondary schools, the
Kenyan Government’s strategic objective on expanding access to higher education is to
increase the capacity of the nine public universities by 5,000 students each year by 2015
(Republic of Kenya 2005a). Regrettably, even with the projected increase, local
universities will not create adequate capacity to accommodate all students qualifying for
university admission in Kenya in any one year and to also absorb the backlog of those
who have been waiting for an opportunity to gain admission. The implication of this
huge demand for higher education is that the capacity of Kenyan universities needs to
grow two-fold to cater for this demand (Republic of Kenya 2005a). This is difficult to
achieve for Kenya, with the current levels of economic growth at 2.2% (Republic of
Kenya 2008), as this will require huge financial resources to be implemented.
Consequently, there will be many qualified students who will not be admitted to public
universities and will therefore seek study opportunities outside the country. It could
therefore be concluded that international education will continue to be a key strategy in
meeting the demand for higher education in Kenya and there is demand for it as
evidenced by the large numbers of students enrolling in higher education institutions
outside Kenya and therefore understanding the experience of those who choose to study

abroad becomes imperative.
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1.5.3 Accessing Higher Education in Kenya

Limited access to university education in Kenya has also acted as a push factor.
Although there is a huge demand for higher education in Kenya, access and equity
remains a major challenge for the Kenya Government (Republic of Kenya 2005a). As
discussed in the earlier section, the existing and projected demand for higher education
in Kenya means that many qualified candidates do not gain access to higher education
institutions in Kenya and have therefore sought study opportunities abroad. University
enrolment in Kenya stands at 3 percent of adults of university going age, which is low
compared to newly industrialised and developed countries, which have enrolments of
between 10 and 69 percent (UNESCO 2006b). The enrolment is also lower than the
average gross enrolment ratio (GER) for African countries, which stood at 5 percent in
the year 2005 (Republic of Kenya 2006a).

Some of the factors that have contributed to limited access to Kenya’s national
university system include: disparities in geographical development; low social and
economic achievements of individual households to support the education of their
children; high levels of poverty which stands at 56 percent; disparities in achievement
levels at high school; and constraints in government funding which have limited the
number of government supported students to about 10,000 annually, in spite of the
growth in the candidature of the number qualifying for university admission. This has
adversely affected the capacities of universities to admit qualified students in any one
year (Republic of Kenya 2005a and 2006a).

The limited admission capacity to public universities has resulted to “inflation” of
qualification grades with candidates who gain grade B- missing admission to
government sponsored programmes and in some competitive areas such as medicine,
admitting candidates with mean grade “A” only. This is also supported by Weidman
(1995) who argues that access to higher education in Kenya is extremely competitive
and students must earn a grade point average during the Kenya Certificate of Secondary
Education (KCSE) significantly over and beyond the eligibility requirement for
admission to public universities. Therefore, there is need for Kenya to pursue more
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diversified and innovative ways of addressing this demand for higher education, with

international education and all the attractions associated with it, being a key strategy.

The limited access to higher education in Kenya has serious implications for Kenya’s
overall development. It will be difficult for Kenya to reach the threshold of
technological advancement for economic growth and to become an industrialised
country by 2030. It has been argued (World Bank 1995) that a country requires a fifty
percent participation rate in higher education to reach the threshold of economic
advancement. The low enrolments therefore underscore the need for Kenya to ensure
that Kenyan students enrolled in universities abroad have a positive experience that is
likely to contribute to successful study outcomes as potential contributors to Kenya’s
development.

1.5.4 Quality of University Education in Kenya

Another important push factor that has accelerated study abroad for Kenyans is the issue
of relevance and quality of university education, in the face of rapid expansion and the
growing number of students with skills not needed in the labour market. To
accommodate the high demand for university education, Kenyan universities have
witnessed massive expansion in terms of student numbers which has left some Kenyans
questioning the quality of education offered (Republic of Kenya 1998, 2005a, 2006a).
With the larger flows of students from secondary schools, demand for higher education
has increased and overstretched the available facilities (Republic of Kenya 2006a). The
rapid expansion has resulted in a number of challenges. These included inadequate
funding from the exchequer, increased enrolment without commensurate improvement
in available facilities, gender inequality and a low research capacity (Republic of Kenya
2006a). These challenges have contributed to the general belief that quality is on a

downward trend in most of Kenya’s public universities.

While the accelerated quantitative expansion of universities has been beneficial, the
greater emphasis placed on it as a response to social demand, as opposed to meeting
specific manpower demands of the economy, was open to question (Sifuna 1998). The

first major decision that led to increased enrolments in universities in Kenya was in

22



1987/88, when political pronouncements without adequate preparation by the
universities led to increased student numbers. The universities were ordered to have a
double intake to cater for the eight thousand students who could not be admitted in the
1983/84 academic year owing to the prolonged closure of universities that had lasted for
over one year (Sifuna 1990). The prolonged closure coupled with other shorter duration

closures contributed to a backlog of qualified students due for admission (lbid. 1990).

To clear the backlog, universities were directed to embark on a double intake of
students starting with the 1987/88 academic year. The double intakes of 1987/88 meant
that within one year student numbers rose from 3,550 in 1986/7 to 8,774 in 1987/88 a
147 percent change. This increase adversely affected the capacity of the universities as
they were not matched with inputs to enhance quality. The double intake was seen to
have affected the quality of courses at the public universities as they were not prepared
to handle additional student numbers. The expansion was not supported by adequate
financial provision to expand the existing facilities, provide teaching, learning resources
and lecturers (Jowi 2003). Universities were stretched to the limit (Ibid. 2003).

The second double intake of students occurred in 1990/91. This was prompted by the
shift in the country’s education system in 1984 where again intakes increased from
7,349 in 1989/90 to 20,837 in 1990/91 an increase of 184 percent (Republic of Kenya
1999). The restructuring of the education system involved a shift from (7-4-2-3); seven
years primary education, four years of secondary education, two years of A Levels and a
minimum of three years of university education. The new system (8-4-4) consisted of
eight years of primary education; four years of secondary education and a minimum of
four years to attain an undergraduate degree. A-Levels were also abolished. University
education was affected by the change as the number of years for a degree programme
was increased from three to four years. By abolishing the A-Level segment of the
education system, a situation was created where over one hundred and seventy thousand
applicants for university entry were available as opposed to no more than 20,000
potential applicants in the abolished A-Level system. The 1990/91 admission process

had to accommodate both O-level and A-Level applicants for entry into university,
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bringing into the university system a huge number of students that had not been planned
for (Republic of Kenya 1998).

Commenting on the ramifications of rapid quantitative growth, a study on the
employment prospects of university students in Kenya by Delloitte and Touche (1994)
noted that ‘the decision to admit almost 21,000 new students in 1990/91 to the public
universities resulted in pushing the universities beyond their capacity, with large classes
of over five hundred students and the tutorial system becoming a thing of the past’. As a
result of the two periods of double intakes in 1982/8 and 1990/91, controversy and
problems with the introduction of the 8-4-4 system of education, frequent and
unscheduled closures of universities, the net result was a decline in quality (Republic of
Kenya 1998). This situation, where the student-lecturer ratio is high, still persists
(Republic of Kenya 2006a).

It is important to emphasise here that with the increased intake of student numbers, the
teaching and learning facilities remained the same, which led to overcrowding in the
lecture and examination halls (Republic of Kenya 1998). This overstretched the capacity
of lecturers and management staff (Ibid. 1998). It also impacted negatively on the
quality of teaching and learning (Ibid. 1998) and this also led to many Kenyan students
seeking study opportunities abroad, as they started questioning the quality of education
being offered in the Kenyan public universities. King (1996) in describing the impact
that the double intakes of 1990s had on the quality of Nairobi University, the oldest
university in Kenya observed that, ‘“The University of Nairobi for example, shifted from
being an elite, research oriented institution to one that had to fall to the rise in student
numbers along with savage reductions in the sourcing of library and other research
collections’.

In Kenyan universities, academics, unlike primary and secondary school teachers,
remain unique in the sense that they are the only practitioners who do not receive
specific training in the profession of teaching (Republic of Kenya 2005a). University
lecturers are hired, fired or promoted based on their research (Ibid. 2005a). Jowi (2003)

rightfully observes that research is one of the core pillars of a university system. A
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publication of research findings in reputable journals is one of the ways in which these
findings are widely disseminated (Ibid. 2003). However, Sifuna (1990) argues that
research and publishing by faculty within the Kenyan universities sharply dropped due
to the heavy teaching responsibilities brought about by the rising student numbers. This

impacted further on the quality of university programmes.

The fact that public universities in Kenya have traditionally relied on Government
funding to carry out their activities has also affected their operations in terms of
expanding access, innovations, maintaining quality and carrying out research (Republic
of Kenya 1998). The situation was further compounded by the structural adjustment
programmes prescribed by donor agencies in the 1980s (Republic of Kenya 1985)
which introduced the cost sharing policy as a way of supporting university budgets. This
also affected the ability of universities in supporting their programmes, as the
anticipated fee was not realised in all cases, because many of those who enrolled found
it difficult to pay the fees charged (Sifuna 1990).

The universities were therefore forced to rethink their strategy and possibly look for
other sources of finance including establishing income-generating activities to ensure
that their mandate of providing quality and relevant programmes was not compromised
(Otieno 2004). Universities responded to this challenge by admitting fee-paying
students in what is popularly known in Kenya as ‘module two programmes’, which
brought in a surge of students without an expansion of facilities to support learning and
teaching (Ibid. 2004), further compromising quality. This study explored whether

quality was a push factor to those who sought study opportunities in the UK.

1.5.5 Graduates Employability in Kenya

The employability of graduates and the relevance of university education to market
needs has been a major concern in Kenya (Republic of Kenya 2003a and 1988). To
respond to this challenge and equip graduates with skills needed for employment in the
formal sector or for self-employment, the Kenyan Government was prompted to
restructure the education system in 1984 to provide for a practically oriented education
with each level being terminal in itself (Republic of Kenya 1981). There was also a
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proposal aimed at restructuring the courses offered at the university to make them
address the skills shortage in Kenya. The new system at university level aimed at
producing technical and specialised manpower in engineering, agriculture, technology,
bio-medical sciences, communication, space sciences, building and construction
technology, electronics and energy related science, earth sciences as these were the key
areas in science and technology that Kenya was experiencing a skills shortage (Republic
of Kenya 1981).

However, despite these changes, universities continued to graduate students in art based
areas that already had an oversupply in the market place, and without skills in the
uptake areas already identified in the Presidential Report of 1981 (Republic of Kenya
1998). The report further points out that in spite of university missions, most
universities, both public and private have had no option but to tilt the balance between
science based and arts based programmes in favour of the latter, which are seemingly
cheaper to finance and easier to teach and manage (lbid. 1981). The net effect of non-
implementation of policies which aimed to make education relevant to the needs of the
economy in Kenya resulted in a mismatch between formal education and requirements
of the work place, a factor associated with the growing under employment or
unemployment of university graduates in Kenya (Makau 1995).

The philosophy of the 8-4-4 system of education was therefore not implemented as
primarily only the structure of education changed but the curriculum remained almost
the same and the virtues of the 8-4-4 system of education remained as intents and
visions (Republic of Kenya 1998). Students continued to graduate from universities
with skills that were not relevant to market needs. This view was supported by Kaane
(2006) who observed that a large number of graduates continued leaving colleges in
Kenya and most ended up being employed in the informal sector when the job market
had a shortfall of skilled personnel.

It was evidently becoming clear that, with a growing economy, there was an increased

need for specialised skills to meet the emerging demands of the market place.
Supporting the need for relevant skills amongst graduates of Kenyan universities Kaane
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(2006) observes that industries, multinational and international companies in Kenya
employ state of the art technologies and automation processes that require graduates
with commensurate skills to manage their operations. Similarly, the use of information
technology for management, business, sales and engineering is a major requirement in

the current times (Republic of Kenya 2003b).

It is evidently clear that with this huge demand for skills in science and technology, the
universities continued to graduate students with skills not needed in the market place.
This is well summarised by Kaane (2006), who decries the widening gap between
technologies found in industry and those offered during training (Kaane 2006). The
issue of relevance of courses offered at Kenyan universities was further highlighted by
Otieno (2004). Otieno argues that although public universities in Kenya attempted to
expand access, the question of quality and relevance of courses to market needs still
remained a major challenge to them. It is evidently clear that for national universities to
offer relevant programmes that are attractive to students, they would have to respond to
the dawn of global knowledge societies and information-driven economies (Republic of
Kenya 2006a). However, this is bound to place new demands on the universities to
search for more innovative approaches in academic course provisions, revenue
generation, educational quality, institutional governance and human resource
management to address long standing difficulties caused by rapid enrolments, frequent
labour strife and brain drain (lbid. 2006a).

Therefore international education will be a key strategy for Kenyans to attain the skills
set required within a growing Kenyan market and in Kenya’s efforts to industrialise by
2030. International education in Kenya will therefore have to be repackaged and
delivered within a well defined policy framework and an institutionalised student
support system, if Kenya is to reap the full benefits of those with high level skills
studying abroad.

1.6 Personal Drivers that led to this Research Undertaking

The researcher’s interest in this study has its origin in her current work and past

experience. The researcher’s past experience as a policy developer in the Ministry of
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Education in Kenya and her current experience as an administrator in charge of
international education for Kenya in the UK, which includes overseeing the welfare of
Kenyan students in the UK, provides the motivation and rationale behind this research
undertaking. How her past and present work motivated and influenced this research
undertaking is presented in detail in The Epilogue, Chapter 8 Section 8.6. The
researcher was also motivated by the desire to contribute knowledge to the ongoing
debate on experience of international students and internationalisation of higher
education in Kenya from the perspective of a developing country. It was expected that
this research undertaking would provide an opportunity to gather empirical evidence
and create awareness on the experience of Kenyan students in the UK, which has been
achieved as the findings of this study have shown.

It was further expected that information gathered would contribute to the ongoing
reform agenda within Kenya’s higher education system by providing research-based
evidence to inform policy formulation and the review of the current Education Act
enacted in 1968. The review of the act is expected to accommodate changes that have
taken place in the education sector since 1968, for education to respond to the
challenges of the 21st Century. The review of the act will provide an opportunity
through which recommendations and findings of this study can be taken on board. It is
expected that consumers of this research and interested stakeholders will find this study
useful in informing policy and strategies and establishing a code of conduct on student
recruitment in Kenya, all of which currently do not exist as well as informing ongoing

practice on international student recruitment in Kenya.

1.7 Purpose of the Study

The increasing demand for international education worldwide and in Kenya in particular
has been discussed in Sections 1.0 and 1.1 of this Chapter. As discussed in Section 1.5,
push factors that exist in Kenya and pull factors in favour of international education
(discussed in Chapter Two) have contributed to Kenyan students seeking study
opportunities abroad. As a result, there have been an increasing number of Kenyan
students who continue to seek higher education opportunities abroad, with the UK

having the second highest number of Kenyan students after the USA. Kenyan students
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constitute 15% of African students in the UK and comprise the highest number of
students from Africa based on a population student ratio (HESA 2008). However
despite the large numbers of Kenyan students in the UK their experience remains a grey
area as there is no research based evidence on their experience from both a UK and a
Kenyan perspective and how their experience impacts on their study progress and
outcomes. During the process of this research undertaking there was no evidence of a
study on the experience of Kenyan students in the UK which explored their Kenyan and
UK experience. This present study therefore attempts to provide knowledge in this area
by investigating the experience of Kenyan students in the UK and how their experience

affects their study progress and outcomes.

When the intent and the objectives of this study was shared with the Ministry of
Education in Kenya, responsible for higher education when this study began, the
ministry offered to support this research undertaking for two reasons. First, the research
findings would raise the level of awareness and understanding amongst stakeholders
about the context that Kenyan students have to study in the UK. The study would also
identify challenges that the students may be experiencing and establish the existing
practice on student recruitment in Kenya. This information is crucial to inform future
policy decisions on international education along with ongoing practice on student
recruitment in Kenya. This is possible because, one of the strengths of this study is that
it considered the in-country student recruitment and preparation phase, which is shared
by all Kenyan students preparing to study abroad. Secondly, highly skilled human
capital is central to Kenya’s efforts to industrialise as spelt out in Vision 2030 (Republic
of Kenya 2007b). Therefore, the need for the Kenyan government to understand
whether those abroad are successful in their studies, as the skills they would acquire are
crucial to the attainment of Vision 2030, would be assisted by this research undertaking.

This study aims at opening to a wider debate in Kenya the students experience and
institutionalising within the Kenyan government the need for continuous research on the
experience of Kenyan students abroad. The findings are also expected to be of interest

to various stakeholders in Kenya such as policy-makers, parents, potential students, UK
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higher education institutions and other interested stakeholders both in the UK and in

Kenya. These findings will be disseminated through relevant forums and publications.

1.8 Research Objectives

The main purpose of this study was to explore the experience of Kenyan students
pursuing higher education in the UK and identify how their experience affects their
study outcomes. The specific objectives were to:
1. identify and describe the Kenyan student population in UK higher education
institutions;
2. identify and evaluate the study and living experience of Kenyan students in the
UK;
establish how the students’ study experience affects their study outcomes;
4. formulate policy recommendations to enhance the experience of Kenyan

students studying in UK higher education institutions.

1.9 Research Questions

To achieve the stated objectives, the study sought to answer the following questions:
1. What are the key factors that influence Kenyan students’ study experience?
2. What is the relative impact of each of the factors on students’ experience?
3. Are there any unanticipated factors?

4. How do these factors impact on students’ study outcomes?

1.10 Research Justification

The present study aims to raise the level of awareness amongst stakeholders in Kenya
and the UK of the experience of Kenyan students based on research evidence.
Currently, the experience of Kenyan students in the UK and its impact on their study
outcomes is based on anecdotal evidence. It is expected that knowledge gathered
through this research undertaking will be useful to policy makers in Kenya to assist in
planning for the utilisation of high level skills for development and in providing any
desirable support to Kenyan students as they prepare to study in the UK and during their
study period. Further, the evidence based knowledge gathered is intended to influence
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future policies on international education for Kenya, influence practice at the
institutional and country level and provide benchmarking for those administering
international education, not only in Kenya but in the UK.

In addition, having considered the emerging economic rationale for international
education by UK universities, to understand the experience of Kenyan students in the
UK is desirable for the universities to provide support systems which meet students’
needs and facilitate them to be effective as students and as residents abroad. The
researcher’s experience during the day-to-day interaction with Kenyan students who
visit the Kenya High Commission in London, and during visits to students at
universities where they are studying indicates a dire need for research based evidence to
establish what is actually happening in their midst. This study also provides insights into
the pre-departure experience of Kenyan students and provides knowledge on support
services available to them as they prepare to study and live in the UK. The
recommendations and findings of this study are therefore useful for management
intervention and support as areas for action has been delineated.

It is expected that the position of the researcher as a member of the management staff of
the Ministry of Education in Kenya and deployed as an administrator in charge of
international education for Kenya in the UK provides a realistic opportunity to affect
policy and practice through the application, dissemination of research findings and
follow-up on areas identified for action.

1.11 Scope and Limitation of the Study

This study explores the study and living experience of Kenyan students enrolled in UK
higher education institutions and how the students’ experience affects their study
outcomes. To achieve this, the study confined itself to factors identified as important to
the experience of international students in the UK in previous studies (Haselgrove 1994,
ISB 2008, Kinnel 1990, McNamara and Harris 1997, Pelletier, Leonard and Morley
2003). The areas identified in previous studies were further validated through focus
group discussions held with Kenyan students before the questionnaire was constructed,
using the student’s satisfaction approach as defined by Harvey (1997) to determine
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factors really important to the experience of Kenyan students. The factors that were
finally considered for investigation in this study based on their relative importance to

Kenyan students, available time and financial resources, included:

e Pre-departure experience

e Financial provision (tuition fees and living expenses)
e Academic experience

e Socio-cultural experience

e Accommodation

e Work and Study experience

e Study outcomes

For quantitative data collection, three hundred questionnaires representing a sample size
of ten per cent were administered to Kenyan students in the UK. Interviews were also
conducted with twenty four students, staff from international student offices and policy
makers in higher education in Kenya. The detailed sampling procedures and rationale
used to determine the study subjects are discussed in detail in Chapter Four. Participants
were chosen to represent the geographical and institutional diversity of UK higher

education institutions and study disciplines.

The study targeted individual students, but did not ask institutions for information about
their Kenyan students. This was because for universities to release information about
individual students, owing to Data Protection Regulations in the UK, they have to first
consult the student for authority to do so. At the same time, those releasing the
information have to abide by individual university regulations in participating in such a
research. It would also have been time consuming and expensive contacting the over
two hundred universities and colleges of further education in the UK to find out those
that would be willing to participate in the study. However, the geographical spread and
classification of UK higher education institutions was considered during the
administration of the questionnaires and in sampling interview participants, so as to

capture different scenarios of Kenyan students’ experience.
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The researcher’s position at the time of carrying out the study was an advantage during
the data collection process in that she was in a better position to identify and access data
sources and study sites. However, this had its limitation in that the respondents might
not have been as honest and truthful in their responses because of the researcher’s
position, which could have affected the students’ freedom of expression. To guard
against any conflict of interest and undue influence in her role as a researcher, ethical
considerations were applied in as far as explaining to the participants the goals,
objectives and benefits of the study so that they could make informed choices about
whether or not to participate in the study. The informed consent obtained, which all
respondents had to sign before being handed the questionnaire was to ensure that the
participants understood the nature of the study, role of the researcher in relation to the
study, that they were under no risk or harm and the options open to them as participants.
The participants were continuously reassured of their rights to withdraw at any stage of

the data collection process if for any reason they did not feel comfortable participating.

The respondents were also reassured of the confidentiality of the data collection process
which ensured that participants were not identified by name and therefore any
information they gave could not be traced back to them. Individuals would not be
identified and that the study findings would be based on the analysed data. This was to
gain their confidence owing to the researchers’ position. The researcher was conscious
throughout this research process of the limitations of this study and of her position
during the data collection process. Therefore, appropriate measures were taken to ensure
the validity and reliability of the research. These included ethical considerations that
guided this research, triangulation of data sources and methods of data analysis applied
for both the qualitative and quantitative data.

This study was also limited owing to time and resource constraints. Therefore important
areas such as how a UK qualification impacted on employment after graduation,
respondent’s mobility after graduation, comparing the experience of Kenyan students
and that of other international students from another developing country studying in the
UK were not pursued. However, these areas could be considered for future research, as
the PhD has a time span within which it should be completed, limited number of words
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and for this study the researcher was to self-fund the field work and therefore the scope

of the study would have to be achievable.

1.12 Research Assumptions

There were several assumptions that were considered while carrying out this study. It
was expected that as studying abroad for Kenyans was not a new phenomenon there
were systems in Kenya to support students in their decision-making process right from
the time a student makes the decision to study in the UK, through the preparatory
process and during the period of their study abroad. It was further assumed that a policy
on international education in Kenya is important for two reasons. One, if there is a
policy on international education in Kenya, it would consider strategies to co-ordinate,
manage and monitor study abroad programmes for Kenyan students abroad and those
aspiring to study abroad. Two, in the absence of a policy on international education to
provide direction to stakeholders, studying abroad for Kenyans will remain fragmented,
left to the control of market forces and is likely to negatively affect the study outcomes
of those involved, if there are no checks and balances to ensure proper student support.
This was based on the researcher’s assumption that a positive study and living

experience is a prerequisite to successful study outcomes.

To gain useful insights about the experience of Kenyan students in the UK, with
students best placed to articulate their experience in relation to the areas identified in
this study, it was expected that respondents would provide truthful and honest responses
about their study and living experience. As there were no incentives to those
participating, it was further assumed that respondents would be willing to participate
and that their responses would represent a true account of their experience as
international students in the UK.

1.13 Significance of the Study

This study provides the Kenya Government and other stakeholders both in Kenya and
the UK with important feedback on the experience of Kenyan students enrolled in UK
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higher education institutions, for better management, practice and informed decision-

making. Specifically the study:

(0]

illuminates the current study experience of Kenyan students enrolled in UK
higher education institutions;

provides useful and current information on which informed decisions about
studying in the UK can be made by students, parents, government, recruiting
agencies, organisations and stakeholders in Kenya and the UK;

proposes recommendations that will apply to other Kenyan students studying
abroad, where appropriate, especially during the in-country preparatory phase;

is expected to inform the formulation of policies and strategies for better practice
on international education for Kenyans;

will be available for use by other researchers who may wish to replicate the
study in other countries where Kenyan students are enrolled and for researchers
from other African countries to explore the experience of their nationals
studying in the UK;

provides information that can be used to develop training or induction
programmes for Kenyans aspiring to study in the UK;

contributes to the general accumulation of knowledge in this area of academic
pursuit;

will be disseminated through public forums such as seminars and conferences to
provide information to students aspiring to study in the UK, for them to make
informed decisions on study areas and destination; and,

will be published in both electronic and print media for wider publicity.

Finally, while contributing to the general field of knowledge on international education

was a motivating factor, the researcher did not lose sight of the fact that findings were

aimed at gaining insight into the real-life experiences of Kenyan students in the UK and

understanding how students experience affects their study progress and outcomes. The

recommendations of this study therefore are practical in nature and spell out the action

that needs to be taken and by whom. This approach was taken, having in mind policy

makers who might not have time to read the eighty thousand words study, but can read

the summarised action points. The results of this study also serve as baseline data
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because they establish policy expectations on studying abroad for Kenyans. They also
provide knowledge on current practice, what is actually happening to Kenyan students
as they prepare, live and study in the UK.

1.14 Conclusion

This chapter has demonstrated that demand for higher education delivered
internationally and in home countries has been on the increase in both the developed
and developing countries. Developed countries have been able to meet this demand, but
many African countries such as Kenya have found it difficult to meet the demand for
higher education. This has been as a result of the increasing numbers of students
graduating from secondary schools, limited opportunities at institutions of higher
learning and policies that govern higher education in Kenya. In addition, graduates have
continued to question the quality of education and relevance of skills attained from local
institutions as they witness many graduates who cannot be absorbed in the job market
despite the fact that there exists a shortage of manpower in the science and technology
sector. These push factors and the pull factors in developed countries have increased the
demand for international education from developing countries such as Kenya and it is
projected to continue rising. As more and more Kenyans continue to study abroad, there
is an increasingly emerging need to understand their living and study experience and
how it affects their study outcomes. In the next chapter, key drivers to
internationalisation of higher education are discussed. The chapter focuses on economic,
political and social factors that contribute to the aggressive recruitment of students by
UK higher education institutions not only from developing countries but also from
developed countries. The internationalisation of higher education is also discussed as a
way of demonstrating that “study abroad” is here to stay not only for academic pursuits,
but also for adventure, and economic gain for host institutions, receiving countries and
individual students. Also to be discussed are the benefits of higher education to
individuals and the push-pull factors that make students opt for study destinations
abroad.
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CHAPTER TWO: LITERATURE REVIEW ON
IMPORTANCE OF AND INTERNATIONALISATION OF
HIGHER EDUCATION

2.0 Introduction

In this chapter the complex forces that have led to internationalisation of higher
education are discussed. The discussions focus on political, economic and social factors
that act as drivers to the search for international and internationalisation of higher
education. The chapter also discusses the importance of higher education to countries
and individuals and why countries and individuals invest in higher education despite the
high cost associated with it. The benefits therefore that accrue to the individual and the
country as a result of higher education qualifications are examined. The wider drivers
which are referred to as push and pull factors in favor of international education and
which have led many young people to enroll in universities outside their home countries
are also discussed. The growing numbers of international students, the inclusion of new
countries as destinations and the economic agenda of those involved have increased the
need to understand what informs the choice of study destination, expectations and the
experience of international students. This study attempts to take the on-going debate on
experience of international students outside the receiving countries (those that recruit
the students) to source countries (those that supply the students) so as to understand
internationalisation from the perspective of the developing and developed countries so
as to continuously inform practice.

2.1 Internationalisation of Higher Education

Literature reviewed in Chapter one Section 1.0 demonstrates that there is demand for
international education world wide as more and more young people pursue higher
education abroad. Higher education has become a global industry and education
institutions of all kinds are involved in international education for financial and non
financial reasons (Mazzarol and Soutar 2007). For higher education institutions to
benefit from this growing industry in education imports education managers must think

and act strategically in order to secure a competitive advantage (Ibid. 2007). It is
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observed that global trends within the field of higher education have brought in new
competitors (Ivy 2001) involved in an intense struggle to attract new students (Nicholls
et al. 1995, Soutar and Turner 2002). Despite, the growing demand for higher education
delivered internationally there lacks a common understanding amongst different players
as to what internationalisation of universities really means and what it requires to
develop an effective internationalisation strategic focus of universities (Smith and
Parata 1996).

This is supported by the findings of this study based on the views of staff from the
international student offices in UK universities (Chapter Five Section 5.5.2) on what
they perceive as internationalisation of their institutions which includes: overseas
students who are referred to as international students; an international student office; the
international recruitment strategy; overseas campuses and accredited colleges of UK
universities. Others may have programmes that are geared towards their
internationalisation efforts such as exchange programmes of staff and students (Patrick
1997) as part of their internationalisation efforts.

However, this is challenged by Mazzarol and Soutar (2007) who points out that
conceptualisation of international education in many cases is limited in that it has not
focused on internationalisation of the curriculum which should be part of the wider
concept of internationalisation. This could be achieved by having a curriculum with an
international orientation in content aimed at preparing students for performing in an
international and multicultural context and designed for domestic as well as foreign
students (lbid. 2007). On the other hand, OECD (1999) recommends a broader
conceptualisation of internationalisation and observes that internationalisation should
not be limited to some aspects of the universities but should be seen as the integration of
an international/intercultural dimension into all activities of a university, including the

teaching, research and service functions of a university.
Knight (2003) seems to agree with OECD (1999) on the wider emphasis of international

education, to include the process of integrating an international, intercultural or global
dimension into the purpose, functions or delivery of post-secondary education.
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Internationalisation, therefore, involves committing an institution to integrating an
international dimension into every aspect of its enterprise (Knight 2003). Elkin and
Devjee (2003:11) further suggest an even more inclusive conceptualisation of
internationalisation that aims to create values, beliefs and intellectual insights in which
both domestic and international students and faculty participates and benefits equally
(Ibid. 2003). In addition, institutions should develop global perspectives, international,
cultural and ethical sensitivity along with useful knowledge, skills and attitudes for a
globalized market place (lbid. 2003).

Despite these broad conceptualisations Bohm er al. (2004) and Turner and Robson
(2008) argue that to the contrary internationalisation of higher education still tends to be
characterised and defined by the numbers of international students universities recruit.
They further argue that there is a vast gulf between the marketing strategies and
opportunities for mutual understanding offered by the fresh and enriching perspectives
of international students as well as the lived experiences of academics and the student
community. This was further reinforced by Byram and Feng (2006) who argue that
opportunities offered by a diverse educational context are often not self-evident and
self-fulfilling in terms of intercultural competence which this study also found out.
Therefore, literature discussed in this study and the process adopted to collect data
attempts to provide an understanding of internationalisation in practice by listening to
the perceptions of Kenyan students and staff from international student offices about

internationalisation.

From the foregoing literature it is clear that there is no one common understanding as to
what internationalisation entails but it is conceptualised differently depending on who is
doing what. The nature of internationalisation also varies from one institution to the
other depending on the internationalisation strategy adopted by different institutions.
However, what comes out clearly is that the interest, values and aspirations of
international students must be taken on board when institutions are internationalising
their institutions if they are to have a competitive advantage in sourcing for international
students. The other observation is that lack of a common understanding about

internationalisation may have hampered the efforts of institutions in meeting the needs
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of international students and in enriching their experience. International success of an
institution is primarily measured by the numbers of overseas fee paying students
enrolled at the university.

2.2 Factors that Contribute to Internationalisation of Higher Education

Studying abroad is attributed to factors that push students to seek study opportunities
outside their own countries of residence and are referred to as ‘push’ factors. Similarly,
there are pull factors in favour of international education in developed countries which
are referred to as “‘pull in’ factors. According to Baldwin and James (2000), Gomes and
Murphy (2003) and Mazzarol (2001) patterns and motivations of student migration to
western countries are influenced by a combination of push-pull factors. The push-pull
factors also contribute to internationalisation of higher education (lbid. 2000, 2003,
2001). It is important to note that the push-pull factors differ from country to country
and from developing to a developed country.

However, most of what is currently known on motivation for overseas study is based on
research outside Africa (Pelletier, Leonard and Morley 2003). For example, overseas
students differ with European Union (EU) students in their motivations for studying
abroad (Davey 2005) in that, Taiwanese students choose to study abroad because they
consider the international acceptability and recognition of UK Higher Education as of
tremendous benefit for their long term investment (Davey 2005). However their
motivation is different from that of European Union (EU) students who chose to study
in the UK mainly because it provides them with an opportunity to learn the English
language and UK cultural traditions Davey (2005). It is therefore rightfully argued
(Maringe and Carter 2007) that these motivational divergences have important

implications for strategic international student marketing, recruitment and retention.

Okoth (2003) notes that the pull-in factors in developed countries include better
working conditions, higher income levels, superior infrastructure, better research
support, greater professional recognition and in most cases better academic freedom.
Okoth (2003) further argue that the push-out factors in African countries is attributed to

declining economies, which have led to a decline in the quality of universities in those
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countries. Similarly, Bennel and Pearce (1998) and Sifuna (1990) argue that the value of
national higher education qualifications in developing countries became seriously
devalued as a result of protracted and chronic under funding of public higher education
institutions. The decline in the quality of university qualifications further enhanced the
attractiveness of foreign qualifications (Ibid. 1990).

In addition to the pull-in factors highlighted by Okoth (2003), individual factors have
also been identified as key drivers to international education. Uzachrisson (2001)
pointed out that the attraction associated with foreign universities has to do with student
interests and opportunities that are made available to them when they go to study abroad
which make the destinations popular. Equally important, is the broadening of overseas
curricula from the traditional areas of study focus (lbid. 2001). In addition, the
availability of internships and other programmed enhancements has attracted a broader
range of undergraduate interests (lbid. 2001). Uzachrisson further points out that
international students are becoming increasingly aware of the need for a global
education and experience, which they consider as a positive addition to a resume (Ibid.
2001).

The political drive to international student recruitment by UK universities was as a
result of the Prime Minister’s Initiative which was launched in 1999 and the second
phase of the initiative in 2006. The aim was to secure UK’s position as a leader in
international education (DfES 2006) and to encourage UK institutions to recruit more
international students as an economic strategy to meet shortfalls in UK public
universities budget and to internationalise UK universities (Bohm et al. 2004). The
initiative also recognises that international education is at the centre of UK’s knowledge
economy and the nation’s long-term wealth and prosperity (Ibid. 2004). The political
and economic agenda for recruitment of more international students marked the
beginning of organised recruitment of international students. This has largely been done
through aggressive marketing of UK education services to new clientele in both
domestic and overseas markets (UKCOSA 2004). To support the Prime Ministers
Initiative the British Council has been at the forefront of efforts to promote UK
universities and markets (British Council 2003). As a result, by 1997 education
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counselling services had been established in over forty countries with the specific aim

of marketing educational services provided by UK Universities (Ibid. 2003).

More importantly, the development of international education has been greatly
facilitated by the very significant reduction in communication barriers between
countries since the late 1980s with the onset of cheaper and regular communication by
phone, fax and increasingly by email and internet (Okuni 2000). Language has also
been cited as a critical factor in determining the destinations of students seeking study
opportunities abroad (Okoth 2003). The argument expounded by (Okoth 2003) which
the researcher concurs with, is that, due to the increasingly hegemonic role of English as
a global language, universities in English speaking countries clearly have a competitive
advantage in exploiting the rapidly growing trade in educational services.

Byram and Feng (2006) summarises the pull-in factors and points out that studying
abroad is becoming a fast growing phenomenon, urged on by ease of travel, political
changes, economic need and cultural interaction. Byram and Feng (2006) argue that
there is an economic rationale for study abroad, particularly where students from Asian
and African countries study in Europe and North America. They further suggest that the
benefits of studying abroad do not only accrue to the countries and their institutions but
also to the students as there is the hope of economic benefit in the future for them, with
the status of a qualification from abroad rather than their own country. For the recruiting
universities, there is the certainty of economic profit from fees (Bohm ez al. 2004).

The situation in many African countries where demand for higher education outstrips
supply has further acted as a push factor. In addition, more highly paid employment
opportunities fuel the demand by requiring higher education qualifications. This is noted
by Sadlak (1998) who argue that jobs in the 21* century in advanced economies will
require sixteen years of schooling and training. In addition, developing countries will
need a higher education that emphasises training in science and technology (Ibid. 1998).
However, the challenge for those seeking higher education in developing countries is

that access to science and technology related areas in higher education is still limited.
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At the same time, in Africa, demand for higher education is growing and enrolments at
primary and secondary school levels are still increasing (Juma 2003). As a result, young
people in Sub-Saharan Africa have seventeen times lower participation opportunities in
higher education compared to those in advanced countries or other developing countries
(Ibid. 2003). The low access to higher education in Africa and other developing
countries has therefore acted as a push factor. Despite the low participation rates,
demand for higher education is increasing in all forms of societies and at all levels of
development (Republic of Kenya 2006a). This demand is in response to the growing
need for trained people to cater for an economy that is knowledge based and
information oriented (Ibid. 2006a). As a response to the limited access to higher
education in developing countries and the growing numbers of those qualifying from
secondary schools, international education is increasingly being viewed as an alternate
pathway to access higher education.

It can therefore be concluded that the push-pull factors, have created demand for
international education and this creates a need to understand the experience of
international students, who take up the opportunity. This study investigated the push-
pull factors that have contributed to Kenyan students seeking study opportunities in the
UK and the findings are discussed in Chapter Five Sections 5.2 and 5.3.

2.3 Higher Education as a Growing Market

In addition to the push-pull factors which have accelerated internationalisation of higher
education, higher education in itself has become a growing trade in both developing and
developed countries and is increasingly being viewed by recruiting institutions as a
product that bridges shortfalls in their budgets as well as a foreign exchange earner to
host countries (Bohm er al. 2004). Trade in higher education services is being perceived
as a strategy to promote internationalisation and intercultural integration of universities
(Daniel 2001). It is increasingly evident that with increased globalisation an
international market in higher education is developing (Daniel 2001) where education is
being treated as an export/import commodity not only by UK institutions but worldwide
as students move from country to country and countries realise the immense value of
trading in higher education (Ibid. 2001).
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However the business approach adopted by universities face various challenges. For
example, Australian universities have been accused of becoming increasingly profit
driven (Marginson 2002) acquiring a mill approach to education (Winter, Taylor and
Sarros 2000). This has made it difficult to distinguish between business and education
and is arguably damaging to democratic and collegial processes in universities argues
Bashier er al. (2001) and Mok (2003). It has further been argued that the business
approach has not been well received by all university staff. Some have rejected the
commercial environment that leaves them feeling like mere commodities and without a
sense of ownership in hastily constructed programmes to meet market needs (Margison
2002, McWilliam 2000, Zepke and Leach 2002).

An interesting observation is that, the business approach has also changed the language
used at universities from that of knowledge centres to more business like languages
used in the market place (McWilliam 2000). For example, students are referred to as
‘customers’ and deans as ‘middle line managers’ and courses as ‘products’ (Lentell
2003, Winter, Taylor and Sarros 2000, McWilliam 2000). As a result, lecturers are
disappointed at the loss of what McWilliam describes as an iconic ideal perhaps that
was apparently loosely associated with the publicly funded liberal university where the
pursuit of knowledge was a virtue for its own sake devoid of institutional opportunistic
motivations (Gillespie 2002, McWilliam 2000). This study did not pursue the
perceptions of university staff towards the newly adopted business approach models
adopted by universities. This should be an area which should be considered going

forward.

The business approach adopted by UK universities has led to aggressive recruitment of
international students (Bohm et al. 2004). As a result recruitment of international
students has grown significantly during the last decade as UK higher education
institutions as well as the UK government have increasingly recognised the enormous
potential of overseas markets for a range of education and training services (Bohm et al.
2004). The challenge that faces the sustainability of trade in education services is that
students must be seen to reap the full benefits of studying in the UK owing to the high
cost associated with the attainment of a UK qualification for an international student.
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This is as a result of the fees that they pay as international students, the time spent

studying and ultimate benefit of a higher education qualification to future careers.

The wvalue of higher education as an export/import commodity cannot be
underestimated. Literature reviewed has demonstrated that, compared to other activities
in the service sector of economic growth, both achieved and projected higher education
export/import is extremely impressive (IDP 2006). It is argued that few sectors of the
world economy could match the value of higher education exports to the UK which is
estimated at £10 billion per annum and has been growing significantly and consistently
(Bohm er al. 2004). 1t is estimated that UK higher education may experience a tripling
of the current level of demand to over 850,000 places by 2020 as a result of
international students entering the UK (lbid. 2004). It has also been argued that
(Ramsden 2006) international higher education also provides the UK with a dynamic
and highly skilled import industry. However, the sustainability of this growing market is
subject to debate as new and cheaper higher education markets competing with the UK
for students emerge. Higher education export/import is therefore seen as an integral part
of the internationalisation process being pursued by institutions of higher learning.

Ayano (2006) in her study of experience of Japanese students in the UK found out that
reliable and relevant information is crucial to students who are aspiring to study abroad
to help them make realistic expectations and cope with uncertainties associated with
living and studying abroad. Therefore with the targeted recruitment of international
students as an economic venture there is need to go beyond the recruitment and ensure
that students are prepared before departure to study and live abroad and that marketing
strategies adopted by institutions mirrors the reality of studying in the UK.

2.4 Higher Education and Globalisation

Castells (1998) points out that higher education is an important form of investment in
human capital development as it contributes significantly to globalisation. It is argued
that (Sadlak 1998) globalisation encourages equitable use of what is provided and
consumed and it enhances the non-restricted flow of money, information, services and

goods. It has become more important today to generate knowledge and use it to access
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and control all types of markets and to develop new technology (lbid. 1998). This is as a
result of forces of globalisation which have globalised the labour market and
substantially improved intercontinental mobility for certain economic and socio classes
(Ibid. 1998).

For a country to participate in the competitive global economy it must produce large
numbers of scientifically and technologically literate, innovative, receptive, highly
adaptable and problem solving minded people inclined to long life learning (Republic of
Kenya 2006a). Globalisation is therefore seen to offer positive opportunities for those
with higher levels of useful knowledge and skills, but to threaten the livelihoods of
those who have lowest skills and knowledge, those with traditional areas of skills that
are devalued by technological changes (McGrath 2001).

For countries and individuals to participate in global markets, the acquisition of global
qualifications has been emphasised. Acknowledging the value of global qualifications,
Okoth (2003) claims that, they enhance employment opportunities at national and
international levels. The demand for internationally recognised qualifications, is further
supported by Gill (1989) who argues that, capital accumulation has become more
knowledge based and knowledge sensitive and therefore those countries, firms and
individuals that have access to the most sophisticated knowledge and information are
able to compete both in their countries and internationally. Global qualifications have
therefore become increasingly important, particularly in areas of knowledge and skills
that are needed by trans-national corporations and business community at large (Bohm
et al. 2004).

2.5 The Economic and Social Benefits of Higher Education

This section discusses benefits that accrue to individuals and countries as a result of
higher education qualifications. The inclusion of this section is to demonstrate why
individuals and countries continue to invest so much to acquire higher education
qualifications in spite of the high cost associated with it. The benefits associated with
higher education qualifications as literature in this section demonstrates has further

fuelled demand for it.
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2.5.1 Benefits of Higher Education to the Individual

Studies by Brunello and Medio (2001), Botelho and Pinto (2004) and Wolter (2000)
have demonstrated that since the early 1960s human capital theory has provided the
framework for investigating the effect of education on earnings. The studies have
confirmed positive associations between education and earnings as educated individuals
earn more on average compared to the less educated or less qualified (Menon 2008).
The positive effect of education on earnings is therefore believed to encourage young
people and others to continue their education beyond basic education (Ibid. 2008)

further increasing demand for higher education.

Menon (2008) further argue that investigating the earning expectations of secondary
school graduates can be useful in the attempt to provide corroborating evidence for the
human capital interpretation of the private demand for higher education. This
information is useful to policy makers and planners in evaluating existing higher
education policies to ensure that they address current scenarios. In addition, informed
decision making on study areas and institutions is likely to enable those seeking higher
education to make choices that are relevant to the demands of the labour market if they

are to benefit from future earnings.

One of the reasons that human capital theory remains attractive is that it seems to
‘work’ at the individual level, in that educated people tend to have a higher income,
which is seen as evidence of their greater productivity as individuals (OECD 2002).
Within the human capital theory workers and their level of skills are important to
economic growth (Ibid. 2002). However, Botelho and Pinto (2004) argue that higher
education skills should be combined with other factors such as adequate levels of
research, development and innovation, effective use of technology and sufficient capital
investment if they are to contribute to economic development (Ibid. 2004). Apparently
these functions will need to draw their capacities from higher education.

Mai (2005) defines the cost of attaining a degree to the individual as the foregone
earnings while undertaking and completing the qualification, direct costs such as tuition
fees and living expenses, loan repayments and additional taxation associated with the
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degree. However, the earnings foregone also crucially depend on the subject of study
and the time taken to complete a particular degree (lbid. 2005). Kathleen (2002)
questions whether the high cost of attaining a higher education qualification is worth the
investment owing to the escalating cost of higher education which is causing many to
question the value of continuing education beyond high school. Kathleen (2002) further
questions whether the opportunity cost for choosing college over full time employment
and the accumulation of thousands of dollars of debt through student loans as
universities turn to cost sharing as a way of supplementing their budgets, is in the long
run worth the investment. The risk is especially large for low-income families who have
a difficult time making ends meet, without the additional burden of college fees (lbid
2002). She concludes that there is considerable support for the notion that the rate of
return on investment in higher education is high enough to warrant the financial burden
associated with pursuing a degree, as the earnings differential between college and high
school graduates varies overtime with college graduates on average earning more than

high school graduates.

The differentials in earnings as a result of qualifications, was supported by Day and
Newburger (2002) who point out that over an adult’s working life, high school
graduates earn an average of £1.2 million, associate degree holders about £1.6 million
and bachelor’s degree £2.1 million. Similarly, the Commerce Department, US Census
bureau reports that those with a PhD earn an average of £3.4 million and professional
degrees £4.4 million. Table 2:1 below further summarises various studies showing the

rates of return at different levels of education in Kenya.
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Table 2.1: Rate of Return to Education (Percentages)

Source: Kippra (2002)

Table 2.1 presents studies conducted in Kenya to determine the rate of return of the
three levels of education primary, secondary and university. This information is
important to this study as it demonstrates why more Kenyan students will be seeking
higher education qualifications. Data presented shows that there is a significant earnings
premium associated with additional qualification attainment. At the national level the
rate of return for those with university education was higher at 32.5% compared to
17.2% at secondary level and 7.9% at primary level (Kippra 2002). It was the same at
urban level where those with higher education qualifications had the highest returns at
48.5% compared to 21.3% for those with secondary education.

However, in the urban centers those with primary education had the lowest returns of
4.4% (Kippra 2002). Of interest are the rates of return for those in rural areas where
there was 6.7 percentage point difference between those with higher education
qualifications at 23% and secondary education at 16.3%. Those in the rural areas with
primary education recorded the highest rate of return (8.3%) compared to those in urban
centers (4.4%) or at the national level (7.9%). This could be explained by the fact that
the majority of primary school leavers are bound to possess skills that enable them to
work in their immediate environments while those with higher education qualifications
are bound to find work in urban centers where their skills are required. These results are
similar to those reported by Manda (1997) which show that in Kenya university
education has the highest rate of return (53%) compared to 37.3% for secondary

education and 12.6% at primary level.

The argument that higher education has a better rate of return compared to secondary
and primary education is further supported by the US Department for Education (2000)
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which maintains that the sizeable differences in lifetime earnings puts the cost of
college study in realistic terms. With the high benefits that match education and
earnings it is evident that regardless of the cost and challenges involved students will
continue to pursue higher education qualifications wherever they can find it. As
international education becomes more of a choice than an option owing to external and
internal pressures and championed by individual students, institutions and governments
there is need for empirical evidence to determine if students potentially benefit from this
cross border movement by exploring their experience during and after their study
period.

2.5.2 Non Monetary Benefits of Higher Education to the Individual

In addition to the increased income attributed to higher education qualifications Institute
for Higher Education Policy (1998) suggest that there are other benefits to individuals
associated with higher education qualifications. The Institute reviewed individual social
benefits for college graduates and found out that they had higher levels of savings,
increased personal and professional mobility, improved quality of life for their
offspring, better consumer decision-making, more hobbies and leisure activities (Ibid.
1998). Similarly, Rowley and Hurtado (2002) found out that individuals with higher
education qualifications was more open minded, cultured, rational, consistent and less
authoritarian. In addition, college attendance decreased prejudice, enhanced knowledge
of world affairs and social status while increasing economic and job security for those
with a bachelor’s degree (Ibid. 2002).

Cohn and Geske (1992) also observe that there exists a positive correlation between
completion of higher education and good health not only for oneself, but also for ones
children and that college graduates appear to have a more optimistic view of their past
and future personal progress compared to those without higher education qualifications.
There is also a tendency for more highly educated women to spend quality time with
their children (lbid. 1992). Educated women tend to use this time to better prepare their
children for the future (lbid. 1992).
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Evidence from the various studies reported in this section demonstrates that investing in
higher education qualifications has sign