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ABSTRACT

This article reports on a study involving experienced university lecturers from mainland China
reflectingonhow toblendFutureLearnMOOCs into their existingEnglishLanguageTeaching
(ELT)curriculawhileonan‘upskilling’teachereducationsummercourseintheUKinacademic
year2016-2017.LinkedtoaBritishCouncilELTRA(EnglishLanguageTeachingResearchAward)
project,thestudyinvolved:a.theadministrationofapre-MOOCsurveyrelatingtoteachers’beliefs
towardsonlinelearningingeneralandMOOCsinparticular;b.‘learningbydoing’:takingpartina
FutureLearnMOOC;c.reflectingontheexperiencebothface-to-faceinworkshops,inonlineforums
andinapost-MOOCsurvey.Theoutcomesofthisarticlehighlightthattheunderstandingofwhata
MOOCismightdifferbetweentheUKandChina.Thearticleconcludesbypresentingtheperceived
prosandconsofadoptinga‘distributedflipMOOCblend’aspreviouslydiscussedinrelatedwork.

KEywORDS
Action-Research, Autonomy, Blended, BMELTE (Blending MOOCs for English Language Teacher Education), 
BMELTT (Blending MOOCs for ELT), Beliefs, China, Distributed Flip, ELT, MOOC, Reflective Practice

INTRODUCTION

A Metareflective Approach to MOOC Integration
This paper discusses the reflections on the adoption and implementation of a flipped-MOOC
curricularintegrationapproachbyexperiencedteachersofEnglishfromauniversityinmainland
Chinawhowereattendingateachereducation’upskilling’courseatCoventryUniversity(CU)in
theUK.Thestudyismainlyqualitative–evenifitincludessomequantitativedata-andadheresto
action-researchprinciples(seeBurns&Kurtoǧlu-Hooton,2016onthispoint).Twelveteachers(all
female)wereinvolvedinit:inthesummerofacademicyear2016-2017.Theuseoftheexpression
“teachereducation”asopposedto“teachertraining”isdeliberatehereandaimstostressthevalue
putonthedevelopmentofanautonomousandreflectiveapproachtoteachingpractice,inlinewith
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Dewey’seducationalphilosophy(1933)anditsmorerecentapplicationstoELT(EnglishLanguage
Teaching)(Mann&Walsh,2017).

It isgenerallyrecognisedthat teachers’beliefsexertastronginfluenceonteachers’practice
(e.g.Klapper2006,p.18;Borg2001).Thesebeliefsareoftenbasedonteachers’priorexperienceas
bothlearnersandteachers(Donaghue2003),whichmayshapetheteachers’“ownworldofthought
andaction’” (Pennington1996,p.340).Borgargues the teachers’ individualperceptionscanbe
strengthenedandextendedthroughtheireducation(2011)and,asreportedbyMannandWalsh(2017,
p.7)reflectionis“fundamentaltoindividualeducationandpersonalgrowth”.Schönintroducedthe
conceptsof“reflection-in-action”(whilecarryingouttheeducationalexperience)and“on-action”
aftertheeducationaleventhastakenplace(1983)whichcansupportteachers’activelearning.Killion
andTodnemcoined“reflection-for-action”(1991inMann&Walsh2017,p.8),afuture-oriented
actionwhichimpliesacertainlevelofprediction.Forthisprojectareflectiveapproachunderpinned
byactionresearch“in-action”-whileexperiencingaMOOC-,“onaction”-afterhavingcarried
outtasksontheMOOC-,and“foraction”-thinkinghowaMOOCcouldbeintegratedintofuture
curricula - was adopted. Participants actively engaged in metareflective practice (Flavell, 1979;
Efkledis,2006),recordingtheirthoughtsontheirteachingperceptions,beliefsandpracticewhile
engagingwithMOOCsandreflectingonhowtheycouldintegratethemintotheircurriculainthe
future.ThereisevidencethattheutilisationofWeb2.0toolslikeMOOCscanfosterlearnerautonomy
(Cappellini,Lewis,&Mompean,2017)and,asaconsequencetothis,inthecontextoftheBMELTE
(BlendingMOOCsintoEnglishTeacherEducation)project,teachers’agency.

Furtherdetailsonthemethodologyfollowedforthisstudyareprovidedbelowintherelevantsection.

MOOC Selection
AtCUvariousactionresearchstudieshavebeencarriedouttoinvestigateEnglishteachers’andMAin
EnglishLanguageTeachingstudents’reflectionsontheintegrationofMOOCsintoexistingcurricula
(Orsini-Jones,2015;Orsini-Joneset al.2015;Orsini-Jones,Altamimi&Conde2017;Orsini-Jones
etal.,2017).IntheongoingBMELTT(BlendingMOOCsforEnglishLanguageTeacherTraining)
project-nowrenamedBMELTE,-discussedhere,thecontentofaFutureLearnMOOCbecomes
anintegralpartofanexistingcurriculuminaninstitutionthatisnotinvolvedinthedevelopmentof
theMOOCitself.ThisMOOCblendisrelativelynewintheUKHigherEducationsector,butthere
arenumerousprecedentsintheUSA.Kim(2015),Sandeen(2013)andJoseph-Israel(2013)report
onhowMOOCshavebeenintegratedintotraditionalhighereducation.Sandeencallsthistypeof
blend‘MOOC3.0’or‘distributedflip’model(2013).Thisblendedflipmodelcanbe‘distributed’in
variousways.Forexample,intheSeptember2017BMELLTimplementationcycle,studentsfromCU,
fromtheUniversityofAppliedSciencesinUtrecht(HU)andfromthreeuniversitiesinChina-Xi’an
Jiaotong-LiverpoolUniversity(XJTLU),SichuanInternationalStudiesUniversity(SISU)andEast
ChinaUniversityofScienceandTechnology(ECUST)–werefirstofallaccessingmaterialsonline
onTask-BasedLanguageLearning(TBLL)ontheFutureLearnMOOCUnderstanding Language: 
Learning and Teaching (created by the British Council in collaboration with the University of
Southampton(Borthwick,2017),secondlytheywerereflectingonthesematerialsonlineamongst
themselvesonadedicatedMoodleplatformsandthen,inthecaseofCUandSISU,theywerealso
havingface-to-facediscussionsinclassonsaidmaterials.

Anotherfeature thatdistinguishesBMELTT/BMELTEfromotherrelatedstudiesonMOOC
blends,consistsinthefactthatitdoesnotdirectlyrelatetotheintegrationintothecurriculumofan
‘L-MOOC’(LanguageLearningMOOC,suchas‘Italianforbeginners,seeMotzo&Proudfoot2017),
butofMOOCsaimedatstimulatingreflectionsonblendedandonlinelearningandotherteacher
educationthemesforlanguageteachers,suchasUnderstanding Language, Learning and Teaching
andTeaching for Success: the Classroom and the World,orofMOOCsforothersubjects,suchas
Business Fundamentals: Effective CommunicationorBasic Science: Understanding Experiments,
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tosupportthereflectiononhowtoteachEnglishforSpecificPurposes.Thelattertwowereinfact
thoseusedfortheteachereducationsummercourse.

TheblendedMOOCflipcurricularintegrationhasproventobequitesuccessfultodate(Orsini-
Jonesetal.,2017),butsomeissueshavearisenduetochangestothewayFutureLearnMOOCsare
distributedthatoccurredin2017.Upto2016,theMOOCsofferedbytheUK-basedFutureLearn
platform(linkedtotheOpenUniversity,https://www.futurelearn.com/courses)werecharacterised
byopenaccessandlearningatadistancethatallowedtheiruserstoself-regulatetheirownlearning,
determiningwhen,howandwithwhatcontentandactivitiestheywouldengagewith(Hood,Littlejohn
&Milligan,2015).MOOCsusedtosharethe“anytime,anywhereprincipleofm-learning1”,asdefined
byKukulska-HulmeandShield(2008,p.281),byallowingstudentstocompletetheirstudiesattheir
ownpace.In2017however,FutureLearnMOOCs,liketheonesusedforthisstudy,startedlimiting
timeaccess.ParticipantshavetopayforasubscriptioniftheywantcontinuousaccesstotheMOOC
theyhavebeenengagedwithafterthecourse–whichnormallylastsbetweenthreeandsixweeks
-terminates.ThismajorchangeputunderdiscussiontheinitialconceptualisationofFutureLearn
MOOCsas‘disruptive’openaccesstechnologies,astheyusedtobeOpenEducationalResources
(OERs)onamassivescale.Theacronym‘MOOC’wasalreadybeingdebatedbefore2017(Orsini-
Jonesetal.2015)becauseMOOCscanonlybefullyaccessedincertainpartsoftheworldandnot
others;theconceptof‘course’inanenvironmentinwhichatutorcannotmoderateeffectivelydue
tothenumberofparticipantshasalsobeendebated(ibid.).Since2017FutureLearnMOOCshave
becomeless‘open’andprobably,asaconsequencetothis,less‘massive’duetothesubscriptionfee
requiredafteranumberofweeksfrominitialenrolment.TheevolutionofMOOCaccessibilitycalls
forare-definitionoftermsofreferenceandalsohasimplicationsforthosewho,liketheauthorsof
thispiece,usedtoregularlyintegratethemintotheircurriculabecausetheywereOERs.

However,MOOCsstillprovidesufficientvalueaddedand‘flippedmode’potential tobean
interestingwayofenhancinganexistingcurriculum,as reiteratedbyZhang (2017),whouseda
MOOCblendatShenzenUniversityinChinatosupporttheteachingofCollegeEnglish.Quoting
AbeysekeraandDawson(2014),Zhangliststhekeyfeaturesofaflippedapproachfacilitatedbythe
integrationofaMOOC(2017,p.17):mostinformation-transmissionteachinghappensoutofclass;
classroomtimecanbeutilisedforactivelearningandsocial-collaborativetasks;studentsarerequired
tocompletepre-and/orpost-classactivitiestofullybenefitfromin-classwork.Anotherbenefitof
utilising MOOCs is the exposure to massive social-collaborative opportunities they provide. As
illustratedbyFerguson,CoughlanandHeredotou(2016),quoted inMotzoandProudfoot(2017,
pp.89-90),“theMOOCshostedbyFutureLearnareunderpinnedbythepedagogyofconversational
learningwithalearningenvironmentthataimstofostersocialinteractionandcollaborationbetween
learnersmainlythroughtheuseofembeddedtoolssuchasdiscussions”.

Inviewoftheexperienceofteachingteachers(orwouldbeteachers)aboutMOOCs,despite
thelimitationtoaccesscausedbytheintroductionofsubscriptionfees,whichechoestheevolution
ofotherpopularOERs,MOOCscanstillbeutilisedtostimulatereflectiononlearningandteaching
ingeneraland language learningand teaching inparticular.Also, there isagrowing interest for
MOOCsinChina.AnumberofonlinesystemshaveprovidedplatformsforteacherstodeliverMOOC
courses(Klobus,Macintosh&Murphy,2015).ManyChineseuniversitiesarekeentouseMOOC
platformstodelivertheircourseswhicharefreetotheirownstudentsaswellasstudentsfromother
universities.Forexample,XuetangZaixian(https://www.xuetangx.com/),-withinvolvement,amongst
others,ofTsinghuaUniversity,FudanUniversity,TaiwanTsinghuaUniversityandTaiwanChiao
TungUniversity-andChineseUniversityMOOC(http://www.icourse163.org/)-withinvolvement,
amongstothersofBeijingUniversity,NanjingUniversityandZhejingUniversity-aretwopopular
onlineplatformsformanyuniversitiestodelivertheirMOOCcourses.Althoughtherearestudies
inChineseexploringtheopportunityforEFL(EnglishasForeignLanguage)teacherstointegrate
MOOCsintotheircurricula(e.g.Ma&Hu,2014;Chen,2015),manyteachersarestillnotaware
ofthescopeofMOOCsandhowtousethemeffectively.ThelowcompletionratesonMOOCs,the
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lackofgoodqualitymaterialsandvalidassessmenttaskshavealsobeenidentifiedasproblematic
issuesforMOOCsinChina(Chen,2014).IntheirreviewofMOOCliteraturebetween2008and
2012,Liyanagunawardena,Adams&Williams(2013)highlighttheculturaltensionsthatcanoccur
onMOOCforums,wherelessconfidentcontributorscanbesilencedbymoreassertiveones.

Unlikethisstudy,mostrelevantpublicationsonMOOCsinChina(e.g.Chen,2014;Chen,2015;
Ma&Hu,2015;Zhang,2015),appeartofocusonMOOCplatformsandstudiesintheUSA.Also,
theydonotappeartoprovideinformationonhowtouseMOOCsordiscusseffectiveapproachesto
MOOCintegrationintoexistingclasses,particularlywithreferencetoTESOL/ELTcourses.Another
distinctivefeatureofthisstudyisthatpreviousstudiesonMOOCsinChinahavenotexploredMOOC
‘distributedflipblend’collaborationsintegratingMOOCsintoexistingcurriculaandgenerateda
reflectivediscussiononthistopicbetweenlecturersinChinaandlecturersoutsideofChina.Underlying
thisstudyisthebeliefthatthecontextwherelanguageeducationtakesplaceisoneofthecrucial
aspectsoflanguagelearningandteaching.

ThisstudyfocusesontheexperienceofreflectingonhowtointegrateaMOOCintoexisting
EnglishLanguagecurricula.ThereflectionwascarriedoutbyexperiencedteachersofEnglishfrom
NanjingAgriculturalUniversityinChinaincollaborationwithstafffromCoventryUniversityinthe
UKbothwhiletheywereattendinganadvancedsummercourseonEnglishLanguageTeachingat
CUandafterthecompletionofsaidcourse.

METHODOLOGy

Theresearchmethodologyapproachwasbasedonrelatedactionresearchcycles(Orsini-Jonesetal.,
2015;Orsini-Jones,2015;Orsini-Jonesetal.,2017)thathadprecededtheimplementationofthis‘spin
off’oftheBMELTTproject.Agroundedmixed-methodapproachwasadopted:bothqualitativeand
quantitativedatawerecollected,withastrongerfocusonqualitativedata.Theteacherswereactively
involvedinthestudyandthereweresomeautoethnographicelementstoit(Mackey&Gass,2005,
p.77).BothLiWeiandHuYuanyan,twooftheauthorsofthisarticle,contributedtheirown‘MOOC
journey’andreflectionstothestudyandalsocarriedoutfurtherindividualinterviewsaddressingthe
researchquestionontheirreturntoChina.Themaindatasourcesusedwere:

1. Apre-MOOCandapost-MOOConlinesurveyadministeredthroughtheBristolOnlineSurvey
(BOS:asurveyproviderthatcomplieswiththeUKDataProtectionActrequirements)toinvolve
participantsinindividualmeta-reflectionsbeforeandaftertheyengagedwiththeMOOCmodelled
onpreviouscyclesoftheproject;

2. TheanalysisofthediscussionpostingsrelatingtotheMOOCintegrationandblended-MOOC
taskdesignpostedbytheparticipantsinMoodle;

3. Theanalysisofthereflectivereportbytwooftheparticipantswhocollatedboththeirviewson
MOOCblendsandthoseoftheotherparticipantsinindividualinterviewscarriedoutwiththe
summerschoolparticipantsatNAUontheirreturntoChina;

4. The reflections that stemmed from a post-MOOC focus group with the participants four
monthsafterthesummerschoolhadfinished,whentheinitialsurveyresultswereanalysedand
triangulated.ThefocusgrouptookplaceinChina.

Theresearchquestionsofthisstudyfocusedontheparticipatingteachers’beliefsregardingan
autonomousapproachtolanguagelearningandteachingfacilitatedbyaMOOC,theirviewsononline
learningandwhetherornottheyperceivedanon-languagespecificMOOCasausefulplatformto
usetoteachGeneralEnglish.

Theoverallquestionssetbytheresearcherswhere:
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1. Cana‘flippedMOOC’integrationapproachsupport the teachingofEnglish inChina,with
particularreferencetoNAU?

2. Whatistheteachers’perceptionofonlineandblendedlearning?
3. WhatrecommendationscouldbemadeforthepurposeofEnglishteachereducationinChina

followingthisproject?

Informedconsentwassoughtandobtainedfromallparticipants,incompliancewiththeCoventry
Universityethicsrequirements.

The Pre-MOOC Bristol Online Survey
ThePre-MOOCsurveyconsistedoftwosections.Thefirstone,adaptedfromarelatedstudyby
Orsini-Jonesetal.(2015),includedtwotypesofquestions:

1. Specificopenquestionsthatwereusedtogathersufficient‘biodatainformation’fromtheparticipants
suchasnationality,universityaffiliation,modeofstudy,nativelanguage(s),age,gender,English
languageproficiency,andpreviousteachingexperience(Mackey&Gass,2016,p.177);

2. Short-answer questions that allowed participants to express their opinions, attitudes, and
expectationstowardsMOOCintegrationintoexistingcurricula.

ThesecondsectioncoveredattitudinalstatementsinLikert-scaleformat,whichwerebasedon
thework)onautonomyinlanguageeducationbyPalfreyman(2003)andBenson(2007).Thispartof
thesurveyaimedtoidentifyparticipants’beliefsonlearnerautonomyinEnglishlanguageteaching
andlearning,withparticularreferencetothedevelopmentofautonomyinonlinesettings.

InthePre-MOOCsurveytheteachersprovidedgeneralinformationaboutthemselvesandtheir
expectationsregardingtheuseofaMOOC.Thetwelveteachersinvolvedwereallfemaleandaged
31-50.TheirproficiencyinEnglishwashigh,rangingbetweenIELTS6(CEFRB2)toIELTS7and
above(CEFRC2).Thelengthoftheirteachingexperiencevariedbetweensixandtwenty-threeyears.
ElevenoutoftwelvestatedthattheyknewwhataMOOCwasandthreeofthemstatedthattheyhad
takenpartinaMOOCbefore.However,theyalldeclaredthattheyhadnevertakenpartinacourse
involvingreflectingonaMOOCforthepurposeofintegratingitintotheircurricula.Inreplytothe
question‘Whatareyourbeliefsregardingonline learning’, fourparticipatingteachersstated that
“convenience”wasapositivefactorwhenconsideringonlinesolutions,buttwoexpressedconcerns
relatingtobothITSproblematicissuesthatmightoccurandthepossiblenegativeimpactofaloss
offace-to-facecontact.

It was also interesting to see the replies to beliefs regarding language learning online
(Figure1),wheremostteachersagreeditwasuseful,butmoreforteachereducationthanfor
languagelearners.

ThreeoutofthetwelveteachersstatedthattheyhadtakenpartinaMOOCbefore.Thesurvey
answerstotheLikertscale-stylequestionswillbediscussedfurtherinthepost-MOOCsectionbelow.

The MOOC Selected for the Summer School Reflective Blend (FutureLearn 
Business Fundamentals: Effective Communication and the MOOC-Moodle-F2F Blend)
AlthoughmostoftheteachersinvolvedinthestudywereteachingGeneralEnglish,theMOOCused
wasBusiness Fundamentals: Effective Communication (FutureLearn)by theOpenUniversity, to
explorehowitcouldbeusedtoteacheitherESP(EnglishforSpecificPurposes)orGeneralEnglish.
Thechoicewasdictatedbyconvenienceandsuitability,thatistosaywhatMOOCwasavailableat
thetimethegroupofteacherswasinEnglandandthatcouldbeusefultothemforthepurposeof
discussinghowtoblendMOOCsinELT.
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TheteachersusedtheselectedMOOCinconjunctionwithMoodle.AdedicatedMoodlewebsite
hadbeencreatedforthesummerschool.Theywereaskedtodosomepreparatoryworkbeforeengaging
withtheMOOC.Thisconsistedof:

1. FillinginthePre-MOOCsurvey;
2. ReadingbackgroundinformationonMOOCintegration(e.g.Orsini-Jones,2015);
3. WatchingthepresentationonMOOCsbyStephenBaxgivenattheBMELTTsymposiumheld

atCoventryUniversityinJuly2017(Bax,2017).

Inclass,duringa3-hourlecture/workshopsessionthatfollowedthepre-MOOCwork,theteachers
wereaskedtoregisterfortheFutureLearnMOOCselected,andengageinaninitialnavigational
workshoponthelearningenvironment.Theworkshopincludedtryingoutthesocial-collaborative
functionswithintheMOOC,byeitherpostingtheirthoughtsinthe‘comments’sectionor‘lurk’in
thatenvironmenttoevaluateit.AllFutureLearnMOOCsincludesectionsthatenableparticipantsto
engageina‘dialogue’withotherparticipantsand/orthemoderatorsintheforumsforeachunit,as
wellaswiththematerialsavailable,astheyareunderpinnedbyLaurillard’sconversationalmodelof
onlinelearning(1993)representedinFigure2(Sharples,2016,usedwithpermission).

TheteacherswerethenaskedtocarryonwiththeMOOCoutsideclassroomtime,selectan
activityintheMOOCanddesignablendedlearningtaskbasedonit.Mostteachershadtoteach
communication skills for theirGeneralEnglish courses inChina, so theMOOCappeared tobe
appropriatefortheirneeds.Theout-of-classtaskdesignworkwasfollowedbya‘flipped’seminar/
workshoponboththeEnglishcontainedintheMOOCandareflectiononhowtheMOOCcouldbe
blendedintotheirELT.

Sotherewerevariouslevelsofblendedlearningand‘flipped’classroomtasks,reflected
inFigure3.

Attheendoftheweek,theteacherswereaskedtoposttheirblended-MOOC-inspiredtasks
onlineintherelevantasynchronousdiscussionforuminMoodletoshareanddiscussthem.Thetasks
createdwereinterestingandimaginativeandwerediscussedinclassface-to-face.Twosampletasks

Figure 1. Pre-MOOC BOS: Beliefs about motivation and online learning
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Figure 2. Conversational model of online learning

Figure 3. Flipping the blend on a massive scale: “distributed flip”
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postedinthediscussionforuminMoodlearereproducedinTables1and2,oneforGeneralEnglish
andonefortranslation.

Onthewholetheteachersappearedtohavefoundthetaskstimulatingandwereverypositive
aboutthis‘newtothem’reflectiveexperience.

The Focus Group Triangulation with the Post-MOOC Survey Results
ElevenoutofthetwelvelecturerswhohadtakenpartinthesummerschoolinJuly-August2017
tookpartinafocusgroupinNanjingcoordinatedbythePrincipalInvestigatorinNovember2017.
Theywereshowntheresultsoftheirpre-andpost-MOOCsurveysandaskedtodiscussonthethree
questionsposedearlier:

• Didtheythinkthata‘flippedMOOC’integrationapproachcouldsupporttheteachingofEnglish
inChina,withparticularreferencetoNAU?

• Whatweretheirviewsononlineandblendedlearning?
• WhatrecommendationscouldbemadeforthepurposeofEnglishteachereducationinChina

followingtheirexperienceonthisproject?

In line with the definition of action research by McNiff, this paper describes “research
with”(1988:4):

Table 1. Sample Task 1 for B1 level students – General English

Class activities:
step1Watchthevideo:WhatisLinkedIn(ontheMOOC)?(1minute)
step2AskSsquestionsaboutLinkedIn,e.g.WhattheycandowithLinkedIn?(2minutes)
step3AskSstoworkingroupsof3-4,sharetheirexperienceofusingsocialmedia(8minutes)
Whatsocialmediadoyouusemostoften?Why?
Whatdoyouusuallydoonthem?Whatarethebenefits?
Howlongdoyouspendonthem?
Discusstheadvantagesanddisadvantagesofusingsocialmedia
step4Onespokesmanofeachgrouppresenttheirconclusionin1minute

Table 2. Sample Task 2 for English major students studying interpreting B2/C1 level (20 min task)

Pre-class:
purpose:toknowaboutthecourse(ontheMOOC)andthevideoclip
Task one (pre-class):reading(3m.)
readwhatisnetworking.
Task two (pre-class):shadowreadingaloud(3.25m.X3)andhaveoneofthereadingsrecorded
In-class
purpose:toknowmoreaboutthevideo
Task three (in-class):listeningcomprehension(3.25m.+3m.)
Studentsareaskedtolistentothevideothreetimesandanswerafewquestions.
Whataretheadvantagesofsocialnetworkingaccordingtothreespeakers?
Task four (in-class):blank-filling(3.25+2m.)
Takeawaythekeywordsabouttheadvantagesanddoblank-filling.
purpose: interpreting practice
Task five (in-class):sightinterpreting(4m.)
Givestudentstheprintedtranscriptanddosightinterpreting
Task six (in-class):simulatedconsecutiveinterpreting(4m.)
OnestudentreadsJames’swordsandtheotherinterprets.Thereare7pairs.
Task seven (in-class):simulatedconsecutiveinterpreting(4m.)
Exchangerecordedreadings,listentothepartner’sreadinganddoconsecutiveinterpreting.Thereare8pairsofstudents.
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It is research WITH rather than research ON. (…) (It) encourages teachers to become adventurous and 
critical in their thinking, to develop theories and rationales for their practice, and to give reasoned 
justification for their public claims to professional knowledge. It is this systematic ENQUIRY MADE 
PUBLIC which distinguishes the activity as research.

Thepost-MOOCsurveyconsistedofthreesections.Thefirstsection,whichwassimilartothe
firstsectionofthepre-MOOCsurvey,includedamultiple-choiceitemthataskedforthedegreeof
participationwiththeMOOC.Thisquestionaimedtorevealthepossiblecorrelationbetweenthe
degreeofparticipationand thedegreeofchange inparticipants’beliefsafter theyengagedwith
theMOOC.ThesecondsectionofthesurveyconsistedofLikert-scaletypestatementsrelatingto
participant’sperceptionsandattitudesregardingtheirMOOCexperience.

Inreplytoquestion6:“AreyouconsideringblendinganexistingMOOCintoyourcurriculum’,
alltwelvetutorsrepliedthattheywere.However,whenthefocusgroupwascarriedoutinNovember,
ittranspiredthatonlythesamefourtutorswhowereusingMOOCsbeforetheyhadattendedthe
summerschoolwereblendingMOOCsintotheircurricula.Thereasonsprovidedinthefocusgroup
bythe‘non-adopters’were:

1. Curricularconstraints;
2. Slowserver/ITSissuesoncampus;
3. UnsuitabilityofexistingMOOCsfortheirteaching/learningneeds;
4. Fearofincreasedworkload;
5. Lack of value attached to MOOC developments by management (as opposed to publishing

researchpapers);
6. LackofpersonalizedfeedbackprovidedontheactivitiesontheMOOC;
7. Concernsabout‘losingface’(existing‘offtheshelf’MOOCsasathreattotheteacher’sauthority,

astheymightnotbeabletoanswerspecificquestionsonthematerialcovered).

Point seven above was further discussed during the focus group and appeared to have an
interculturaldimensionlinkedtotheChineseexpectationsaboutteacherknowledgeandtheConfucius
traditionthatateacherisperceivedtobe‘omniscient’,oneoftheparticipantsstated:

Many teachers believe that, since the task of teaching has traditionally been defined as transmitting 
wisdom, imparting knowledge and solving doubts, the teachers are expected to provide feedback and 
answers to students whenever students have got any doubts. If teachers fail to provide accurate and 
clear keys to the answers, the students will often feel depressed and the teachers themselves will also 
feel embarrassed. This traditional expectation makes teachers feel under great pressure when they are 
facing the amount of information on a MOOC. Thus, a lot of teachers are reluctant to give students 
the freedom to choose from a number of MOOC sources in order to achieve some controlling effects.

Thefearof ‘losingface’and/orcontrolwasmentionedbymostparticipantswhostated that
theywouldprefertodesigntheirownMOOCs,ratherthanadoptexistingones,tobeincontrolof
thecontentandtheactivitiesandbeabletoprovideappropriatefeedbackinaconfidentway.Italso
emergedthatthedefinitionofwhataMOOCiswasquite‘fuzzy’,accordingtoanotherparticipant:

When it comes to how to define “online and blended learning”, opinions vary. In the context English 
teaching in Chinese universities, online and blended learning have many other names like MOOC 
blend, MOOC flip, MOOC integration, blended classroom, and flipped classroom. They are similar 
concepts with different meanings but without clear boundaries. Among them, MOOC, MOOC blend 
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and flipped classroom are new emerging concepts that are frequently mentioned by English teachers 
in Chinese universities. However, misunderstanding and confusion of concepts may occur.

WhatemergedwasaratherbroaddefinitionofwhatMOOCsare.TheMOOCacronymwould
appeartobeassociatedwithanyonlinecourse,whetheropenorclosed,whetherfreeorcarryinga
subscriptionfee,includingtextbook-basedonlinematerials,asdemonstratedbytheteacher’sfeedback
onMOOCsbelow,wherethe‘MOOCvideoclips’wouldprobablybedefinedas‘additionalcourseware
material’inotherELTteachingcontexts,e.g.intheUK:

A textbook I once used called New Target English published by Shanghai Foreign Language Education 
Press provides ready-to-use courseware for teachers. The well-planned courseware is comprised of 
PPTs, audios and videos. A significant portion of those multi-media files are MOOC video clips.

TheconceptualisationofwhataMOOCisbecomingfuzzyinallteachingcontexts,notonlyin
China.Borthwick(personalcommunication2017)reportsthatFutureLearnhaveintroducedbusiness
modelswhichbroadentheinterpretationof‘MOOC.’Borthwicknowfrequentlyusestheterm‘online
courseswhichreachamassaudience’ratherthan‘MOOC,’inrelationtomostcoursesrunthrough
theFutureLearnplatform.Thisisbecausethecoursematerialisopenandfreelyavailableduringthe
courserun,butiflearnerswishtoretainaccesstocoursecontent,theyarenowrequiredtopayafee,
an‘upgrade’.ItshouldbenotedthatarangeofcourseoptionsarepossiblethroughtheFutureLearn
platform.SoaccordingtoBorthwick,evenintheUKthepictureisbecomingmorenuancedand
somanyofthedefinitionsdonotreflectcurrentrealityanymore(oratleasttherangeofcurrent
realities).SomeFutureLearnMOOCs,forexample,couldbesaidtobenotasopenasbefore,asa
subscriptionfeemustbepaidafterawhile,whichwould,itcouldbeargued,callforone‘O’(open)
tobedroppedfromtheseMOOCs.

WithreferencetoStephenBax’sworkonthenormalisationoftechnology(2003;2011;2017)
thismightsuggest that theoriginalversionofthepioneeringOpenEducationalResource(OER)
MOOCsmightnotbecome‘normalised’andratherberenamedas‘onlinecourses’.However,as
the‘MOOC’acronymhasbeenadoptedandpromotedbytheMinistryofEducationinChina(see
http://www.icourses.cn/home),itmightalsobepossiblethatthedefinition/understandingofMOOCs
specifictotheChinesecontextisalreadynormalisedinChinaas‘onlinecourses’,notnecessarily
massive,notnecessarilyopen.

Inboththepost-MOOCsurveyandinthefocusgroup,allparticipatingteachersagreedthat
usingtheMOOCtoreflectontheirpracticeandtodevelopanautonomousapproachtolanguage
learningandteachinghadsupportedtheirpersonaldevelopmentasELTspecialists.Theyallvalued
theexperiencefortheirContinuousProfessionalDevelopment(CPD).So,althoughsomeexpressed
doubtsaboutblendingMOOCs into theircurricula,allagreed that theyhadfound the reflective
teachereducationMOOCblendonthesummerschoolverybeneficialfortheirpersonaldevelopment.

CONCLUSION

Theresearchquestionsposedforthisstudywere:

1. Cana‘flippedMOOC’integrationapproachsupport the teachingofEnglish inChina,with
particularreferencetoNAU?

2. Whatistheteachers’perceptionofonlineandblendedlearning?
3. WhatrecommendationscouldbemadeforthepurposeofEnglishteachereducationinChina

followingthisproject?
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With reference to question 1, it would appear that all teachers at NAU use flipped models
forELT,but theydonotalluseMOOCs for theirblends for the reasonshighlightedabove.All
participatingtutorsareacquaintedwithonlineandblendedlearningandmakeuseoftheseintheir
learningandteachingpractice,butmostareskepticalaboutthevalueofonlineplatformasopposed
toclassroomface-to-facecontact;thiswasillustratedinthepre-MOOCsurveytablereportedabove
anddemonstratedbythelackofadoptionofMOOCblendsfollowingtheteachereducationcourse
bytutorswhohadnotusedthembefore.MoststatedthattheycouldseeMOOCsliketheready-made
FutureLearnonesasan‘add-on’forstudentstodointheirowntime,asanextraresourcetouse,as
opposedtobeingacoreaspectblendedintotheirowncurriculum.Butsomeweredevelopingtheir
ownonlinecoursesorusingChinesecoursescreatedforELT.

Withreferencetoquestion2,whilesomeoftherepliesprovidedwereinlinewiththosegiven
bytutorsinothercountriestoo(Orsini-Jonesetal.2015),forexamplethedifficultyinintegratinga
MOOCintoanexistingcurriculumandtheextraworkloadinredesigningthesyllabustoaccommodate
theblend,twoaspectsstoodoutas‘contextspecific’.Thefirstonewastheconcernaboutthethreat
totheteachers’authorityiftheyfeeltheymightbeunabletoprovideanswersonmaterialsdesigned
byothers.Thesecondwas theway theMOOCacronymhasbeenunderstood inChina,wherea
MOOCcouldbeanonlinecourseorevenasectionofanonlinecourse,possiblyattachedtoand/or
supportinganexistingtextbook(e.g.supportcourseware).

Asforquestion3,theauthorsofthispaperhaveallgreatlybenefittedfromthisexchangeof
ideasonMOOCresearchandpracticeforthepurposeofELTteachereducation.Thejointcross-
continentaldiscussionhashelpedallparticipantsandtheprincipalinvestigatortouncoveraspectsof
onlinelearningandblendedlearningtheyhadnotconsideredbeforeandseetheirlanguagelearning
andteachingpracticefromdifferentinterculturalperspectives.So,evenifdoubtswereexpressed
regardingtheadoptionofaflippedMOOCblendbysomeoftheparticipants,allagreedthatthey
hadgainednewinsightsintoELTtheoryandpractice.

This was only a small-scale action research project, so we need to exert caution before we
cangeneraliseitsresults.ItishopedthatitcanbescaleduptootherChineselecturersandother
universitiesinChinatoverifythevalidityofitsfindingsandfurtherexplorehowdistributedflip
MOOCblendsareperceived.
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ENDNOTES

1 Mobile Assisted Language Learning,whichreferstotheuseofmobiledevicesasatoolforlanguage
learninginstruction(Chinnery,2006,p.9).
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