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Obituary for Zoltan Dornyei (1960 2022): A bibliometric mapping of his publications
Abstract

This studyaims toanalyse the scientific outputs Abltdn Dornyei (19602022) using metadata

extracted fromhis 84 publications indexed irthe Scopus databask describes and visually
representsis network of collaboration in terms ioistitutions and countrieslong with revealing

the scope antbpical fod of his research bigentifying and elaborating on the main themes of his
research interests, including (1) individual differences in SLA, (2) research methad@pgy

theology and biblical interpretatignand @) multilingualism. This study canhelp language
teacherspractitioners, antesearcherb et t er under stand the abundan

researcloutputs throughout his academic career.
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1. Introduction

This manuscripis devotedto mourningthe recentuntimely loss ofHungariarborn British
Professor Zoltan Doérnyei (1962022) andacknowledginghis immense impact orapplied
linguistics Along with his inestimableontributions to L2 motivation research, he was engaged in
other research areascluding (1) communicative competence and communicaitategies(2)
research methodologgnd @) theologyand biblical interpretatiorAlthough the authors of this
paperdid not have th@pportunityto meetProfessor Zoltan Dérnygiersonally, theynavebeen
enormouslyinfluencedby his writingsi especially thoseoncerningL2 motivatioi and his
generous suppoim responding promptly and graciouslytteir e-mail enquiriesandshaing his

publications witithem

Zoltan began asnmaEnglishlanguage teachdan the early 1980wt the International School
Budapest in Hungryfollowing a communicative approatb language teachindde defendechis
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PhDthesisin PsycholinguisticsentitledPsycholinguistic Factors in Foreign Language Learning
atthe Departmenbf PsychologyEo6tvos Lorand Universitin Hungaryin 1988.In 1998,Zoltan

and his family left Hungarandsettled in the UKworking first at Thames/alley University,
London,beforejoining the School of English at the University of Nottingham in 2@a0tanwent

on toean a Doctor of Scienc€DSc) in Linguistics from the Hungarian Academy of Scienices
2003 A DSc is a higher doctoratgven to individuals who have made significant and continuous

contributions to scientific knowledge that exceed the requirements of a PhD.

Zoltan was also considered a theologian and writer on the Christiarnlifeddition to his
incalculable contributins tothe study ofsecond language acquisition (SL.AJe obtainedhis
second PhD in Theologgt Durham UniversityUK in 2017 with a thesis entitledProgressive
Creation and the Strugglesof Humankind in the BibleZoltdn waspromoted tdProfessor of
Psycholinguisticsat the University of Nottingharm 2004.He earned severalotableawards,
including the Henry Osborn Award of Cornerstone University, the Modern Language
A's s o c i anhual&enideth W. Mildenberger Prizethe TESOL Award for Distinguished
Researchthe Ben Warren International House Trust Pribe,ILTA Best Paper Awardindthe
Duke of Edinburgh English Language Book Awéid-Hoorie & Hiver, 2022).

Zoltan published many books, along with his river of articlesapters and questionnaires.
Therefore this paperims toprovide a comprehensive view #fo | t a@addémic researdince
the beginning of his academic caréem a bibliometric perspectiv8ibliometricreviewsenable
themeasuring, tracking, and angiggo f a r e sClokarty outpet pttte Dutput of specific
field systematically andbjectivdy to identifythemain thematic areand collaborative networks

and reveal the scientific roots of those studirakus et aJ.2021).

2. The presem study
2.1 Study aims

Compared to the timeonsuming nature of systematic reviews and content analjsisnetric

studiesprovide amoreextensive view of the development, trends and current status of a corpus



and can processraore significanamountof scientific outputgublishedover amore extended
periodwhile requiringa reduced amount dfime and resourcedifjar & Karakus 2022. This
study canthereforehelp language teachergractitioners andresearcherdetterunderstandhe
abundance and quality df o | t r@seabcutputsthroughouthis academic careelt examines
his network of collaboration in terms imistitutions and countriegalong withreveaing the scope
and topical focof his research bigentifying and elaborating on the main theroégis research

interests.

2.2 Materials andmethods

This studyemploysthe metadata extracted from theofusdatabase and ads bibliometric

approach tanalyseZoltand scientific outputTheWeb of SciencéWoS)andScopusarethe most

frequently used databases in bibliometric analyles Scopus hasiore extensiveoverage of

scientific journalfMongeon & PauHus, 2016)Therefore, thecurrent study analys¢ he aut hor 0
84 publications published at prestigious venues iedér Scopus.

The Scopusdaabasas considerea trustworthybibliometric data source for largeeale analyses
becauseat is a widereachingcurated abstract and citatiolatabasevith expansivecoverage of
books, peereviewedjournals,andproceedingsandit ensures that scientific outpuase indexed
throughaccurateevaluation selection and quality assuranqeocesesby an independerioard
(Baas et al., 2020However the Scopugdatabase has the same limitations as\b&in terms of

the underrepresentation of publications in the fieldhefats, humanities andocial sciences, in
languages other than English, ahdt haveoriginated in countries other than the UK, USA, and
European countries (Mongeon & Patilis, 2016).Nevertheless, the researchers believe that

Scopus providebetterinsights intoZoltand kighestquality research outputs.

2.3 Search strategy

Two versions of t hemterea unt thne cautidos nanssmnchdield woHmyeei,
ZoltanandDornyei, Zoltan The search was conducted in the first weekafch 2023 with an
initial yield of 208 results. Each publication was scrutinisedthsdonly the ones belonging to
Zoltan were included in the analysand he researchers found &8ems belonging tdim. Four

editorial forewords and one letter were excluded from this corpus becayseotlld not provide
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any academic insight into the analyseserefore, the final corpus includedddtems 37 articles,
16 books, 24 book chapteifsye reviews, andwo conference papershe co-authorstype of the
study, methodologiesscientific venues and foo f Z o B4tpuabincatisns are presented in
Tablel (see Appendi®).

In terms ofsubject areasnost ofZ o | t p8iblicatons are indexdad Social Science/8 items)
followed byArts and Humanitie$68 items)with 12 publications indexed iRsychologyand one

in NeuroscienceZoltand first book Words on Your Owrwas published i1986(Doérnyei et al.,

1986) a seltstudy vocabularpuilding book inspired by his earlgnglish languageeaching
experienceHowever,thefirsto f  Z opubli¢tio® ® appearn Scopusvas datedl991, and

the distribution of his publications according to the year of publication was sporadic. The number
of Zoltanb publications that appeared in Scopoiseach year islisplayed in Table 2.

Table 2.Zoltdnd sumber of publications per year

Yearsi Number of Yearsi Number of publications
publications
19911 1 20091 7
1992i 2 201071 1
1994i 5 2012i 1
1995i 1 2013i 7
19977 2 20147 11
1998i 5 20151 4
20007 2 20167 3
2002i 2 20177 4
2003i 1 2018i 1
20041 2 20191 1
20051 4 20201 1
20061 4 20217 2
20077 1 20221 4
2008i 3 2023i 1




2.4 Data analysis procedures

A bibliometric approach was used to analyse &sdialse Zol t 8nds publicati or
study, VOSviewer softwarewas deployedto analy® and visualise bibliographic data (Eck,

Waltman, &Glanze| 2017)andZ ol t 8 nds n et wowak extwattedechooughecte or at i o
authorship network analysis. The bibliographic coupling of countries etedle aut hor 0
collaboration network regarding countries of origifhe bibliographic coupling of sources

(journals and books) shathe scientific venues and the scop&oftand s  wHinallk, the ce

occurrence of author keywords uncatre main topical focof Zoltand s r etlsraughout his

academic careeflhe network visualisation of each clustempresentetb emphasis¢he content

of each topical focus.

3. Resultsand discussion

3.1Z o | t Networls ofCollaboration

Network visualisationof the co-authorship network (Figure ljresentsthe most prominent
researchers idoltand s n e t wauthdrs Ob the 52 authors, 20 met the threshold of having a
minimum oftwo co-authored publications witloltan At the centre of the collaboration link,
Zoltdnhas84 publications, 2396citations, and a total link strength of Z&Itand s mo st pr o mi 1
collaboratorsare shown in Table 3with ther publicationnumbers(co-authored withZoltan),

citatiors, and total link strengthdAccording to the resultdlenry, A. and Csizér, K. have the

highest number of eauthored publications (eight each) with Zoltan. Henry, A. has the highest
total | ink strength (15), and Csi z®r, K- has 1

authors.

Asshownin Tadle3 ~mo st o f-autdooed puBlicatoss were with scholars affiliated with
universities in Hungary, where he came from, and in the UK, especially the University of
Nottingham, because he had been affiliated with this university since 2000. loradetitan had
important publications with Ema Ushioda at the University of Warwick in the UK. Ushioda (2022)
indicated that heprofessional links with Zoltan begahroughDick (Richard) Schmidt, who



invited her to contribute to a book he wasedbting with Zoltan (Dérnyei & Schmidt, 2001).
Zoltan also ceauthored several publications with authors in Canada, mainly becaaaened a
scholarship at Carlton University in Ottawa (Canada) in 1990. During his stay in Canada, he met
other prominent scholais L2 motivation, including Richard Clément, Kim Noels, and Peter

Maclintyre.

Table 3. Zolt8nds most prominent
Collaboratorg Affiliation Number  of| Citations| Total link
publicatiors strengths
Henry, A. University West, Sweden 8 260 15
Muir, C. University of Nottingham, UK 4 143 9
Csizér, K. E6tvos University, Hungary 8 1570 8
Ushioda, E. | University of Warwick,UK 7 792 7
Adolphs S. | University of Nottingham, UK 2 61 6
Kristjansson,| Trinity Western University 3 27 6
C. Canada
Macintyre, | Cape Breton University, Canag 3 104 6
P.D.
Wong, M.S. | Azusa Pacific University, USA 3 27 6
Schmitt, N. | University of Nottingham, UK 2 394 5
Durow, V. University of Nottingham, UK 2 87 4
Ibrahim, Z. | University of Nottingham, UK 2 100 4
Chan, L. University of Nottingham, UK 2 268 3
Clement, R. | University of Ottawa, Canada 2 1195 3
Noels, K.A. | University ofAlberta Canada 2 1195 3
Tseng, W.T. | National Taiwan  Norma 2 390 3

University, Taiwan

c
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Bardovi IndianaUniversity, USA 2 281 2
Harlig, K.

Kormos, J. | EOtvos University, Hungary 2 296 2
Ryan, S. WaseddJniversity, Japan 2 817 2
Thurrell, S. | E6tvos University, Hungary 2 83 2

The dfferent colours in Figure 1 represent different clusters in which those groups of authors came
together. The scholars who have moraathored publications with each other are growpiéan

the same cluster. Althougtoltdnrd s n a me a p p e & clusteritogethér vith Cgzrke e ni s
and Ryan, S. because of his frequent collaborations with these two researchers, all the other authors
are included in this analysis because of theiagthorship links witlZoltan In Figure 1, only four
prominent ceauthors had single links witdoltan and are not included in any cluster: Bardovi

Harlig, K.; Kormos, J.; Thurrell, S.; and Ushioda, E. All the other promineautizors took part

in a cluster comprised of two, three or fourautthors.
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Figure 1.Network visualisation of cauthorship network

Note: Authors bearing the same colour are in the same cluster.

3.2Collaboration network regarding thecountriesof origin

The bibliographic coupling of countries (Figure 2) revedls | t &lMabosaton network
including all his publications and -@uthors showingl5 countries in his network of awthors,

as showrnin Figure 2.The UK is at the centre of theetwork with @ documents, 8933 citations,
and a total link strength of 12420 laeiseZoltan produced most of his publications while he was

affiliated with Nottingham Universityn the UK.

The countriesn his network aren Table 4 with their publicationnumbes, citatiors, and total

link strengthsThe results show th&tungary has the second highest number of documents (21)
and citation count (3763)ecause oZoltand s p r e v i o atEBotvasfUhivensity, &tingaoyn
Japan has thseconehighesttotal link strength(3714) which indicates the high collaboration
intensity of this country with other countries in this netw@#&nada has the thitighest number



of publications (10) and citation count (1383), while Sweden haothéh-highestnumber of
publications (8) andhird-highest total link strength (3536) in this netwoilhe United States
follows them with the fifth highest counts of publications (6) and citations (509). The appearance
of the most prominent eauthors from Hungary, Canada, the United States, Swadedapan in

the ceauthorship analysis (Figure Table 3 aligns withthe findings here.

In the overlay visualisation (Figure 2), blueish nodepresent the countries of origat the
beginning ofhis scientific life while yellowish nodesignify the countries of origin of hizore
recentpublications The figure shows that his ast recent publicationgere co-authored with
authorsfrom Vietnam, Ireland, and SwedeéHis oldestpublications originateth Hungary as he
workedthereat the bginning of his careeNotably, Zoltdnalso hagpublications with scholars in
the Middle Eastsuch as Zana Ibrahimn(the Kurdistanregion oflraq) andAli H. Al-Hoorie
(Saudi Arabia), who were his PhD students at Nottingham University, UK.

Table 4. CountriesiZ ol t 8nd6s net wor k

Countries Number of| Citations| Total link strengthg
publications
Japan 3 1201 3714
Sweden 8 260 3536
Hungary 21 3763 3267
Canada 10 1383 1579
New Zealand 1 90 982
Hong Kong 1 310 147
Saudi Arabia 1 128 506
United States 6 509 491
South Korea 2 320 457
Vietnam 1 4 436
Netherlands 1 137 389
Ireland 1 16 307
Taiwan 1 41 177
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Figure 2. Bibliographic coupling afountries (Overlay visualisation)

Note: The colours indicate treveragepublication year of the items produced by each country

3.3 The scientific venueand scope oZoltand s wo r k

The bibliographic coupling of sources (Figure @esentsthe most prominenwvenues of
publication preferred bgoltanand his ceauthors Of the40 sources (journals and books} rhet
the threshold of having a minimumtwfo publicationsThe order of the journals given in Table
5, with the numberof publicatiors, citatiors, and total link strengthd he findings reveal that his
most influential papers (with the highest citation count) were publish€darModern Language
Journal followed byLanguage Learningnd Applied LinguisticsZoltan published the highest
number of papers ifhe Modern Language JournahdLanguage Learmig, with the highest total

l ink strength in ALanguage Learningo.
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Table5The most prominent

venues of

Journals Number of | Citations | Total link strengths
publications

Language Learning 8 1941 711
The Modern Language Journal 8 2273 565
Applied Linguistics 4 814 332
Language Teaching Research 4 448 269
System 3 328 243
Language Teaching 2 587 212
Aila Review 2 154 197
Language Learning and Language Teachin 4 279 178
Motivational Dynamics in Language Learnil 5 201 177
Christian Faith and Language Teaching an{ 4 36 97
Learning

TESOL Quarterly 4 695 92
ELT Journal 83 5
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Figure 3. Network visualisation of the bibliographic coupling of sources

Note: Different colours represent different clusters.

3.4 Topical fod of Zoltané eesearch

The ceoccurrence of author keywordhowsthe topi@l foci of Zoltand sesearchThekeywords
which are semanticallgrouped in different clustendrepresented bdiversecolours denote

the main themes okoltand s r e Figuserd)c All 64 author keywords listed in all the
publications in the corpus were included in the analjaivation (5, 20) isthe most frequently
co-occurring keyword irZoltanb s p u b | i ¢ at iL®mosivatiorfalséldysiem(e2MSS) y

(4, 13),language learning motivatio(8, 15),vision (3, 13), anddeal L2 self(3, 11), with the
number of occurrences and total link strengths given in the bra€kdterd (2022 xxi) fittingly
remarksthatZoltdnh as | ong been fomotbhenfeldsas SLAOnNedxamples g e 6
the introductionof the L2 motivational selfsystem (L2ZMSS)n 2005 to elucidateindividual

differences in language learning motivatidie L2MSSi which comprisesdeal and oughto

12



future selfguides and the L2 learnirgxperiencd downplays the idea thamotivationis static

ard unitary.An essentiabuppositionn the L2ZMSS is that when th@nguagdearnerobserveshe
differencebetweertheir current situation and their future visjdhis discrepancganserveas a

triggerto bridge the perceived gap aachievehe desired possible sethage.The first anthology

testing the L2ZMS@&ppearedh 2009 (Dornyei & Ushioda, 2009)resentingempirical studieghat,

asDdrnyei (2009: 31)ndicateshad6é s ocloindf i r mat i on f or tHiveramr opose
Al-Hoorie (2020) point out that although the L2MSS is regarded as the most dominant theoretical
framework in the language motivation field, most studies that used the L2ZMSS had focused on
exploringthec or r el ati ons bet we @udesl(ia.nideal argoaght) aadaselih er s 6
reported intended effort more than correlations with more objectively measured language learning

behaviour and achievement.

Oxford (2022)gave another example of hafwltan was a bridge from other fields second
languageacquisition (SLA) usingneurobiological findings t@lucidatehow language learning
functions. Neurobiological research shows that individsémulateneural mechanisms when
they see or hear somethipgrallel to those stimulated whémey visualiseseeing or hearing the
same event in realitfyou, Dérnyei& Csizér, 215). In this sense, Zoltan differentiates between
the two concepts: goaland avision While both concepts refer to directional intentions to achieve
oneds desi r adgdoaliswat abstract gnitiviegnception of a desired level of
competenceConversely, aisionis closelyentangledvith thenotionof mental imagerybut it is
used in motivational contexte represenb a p e r s o n;dhhtiisz ieimcorpprates| béth a
perceptiblegoal and &oncrete planf how the indvidual approaches oealiseghat goal Dornyei

& Kubanyiova, 2014: 10)This deepening understanding of mental imadedyto the theory of
Directed Motivational Currents (DMCMuir & Ddrnyei, 2013) or what Ibrahim and AHoorie
(2019) callsustained flowto capturethe essence of optimal and letegm motivated behaviour
Dornyei, Muir, and Ibrahim (201413) assertthat vision is aressentialelementof the DMC
experience, in thafthe intensity of a DMC cannot be achieved without adding this visionary
quality to gquiding goal& Al-Hoorie and Al Shlowiy (2020)in turn, outline the considerable
overlap between vision theory and geatting theory in several conditigmscludingthe presence

of anideal vision,the belief in achieving thatision anddevelopingan action planThe authors

further argue thawhile a future visiormay contribute tariggering DMC,it is not necessarilgn
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indispensableslement in the overall experience becalddC can be sustained byleriving

pleasure from the activityr@xperiencing a sense of progress while engaging in it.

Oxford (2022) further points out that Zolt&ncceeded imridging the fields of theology and
psycholinguisticsas evidencenh his bookVision, Mental Imagergnd the Christian Life: Insights
from Science and Scriptu®drnyei, 2020, which is full of biblical faithfulness and pastoral
wisdom It revealsthe integratiorof Scripture and social scieneedthe importance ohuman
beingé dual s einifuminating Sorigtureeand the Christian experiertde pointed out
thatdivine visionis based ofamiliar imagery from the material world andderlinesan alternate,
spiritual reality.In addition to he networkvisualisationpresentingheoverallpicturein Figure 4
snapshat of all clustes were providedin the other figures to take a closer look at efeime
(Figures 511).

&
Ianguage—reb@ﬁeﬂssues
"closed-endediikert scale

foreign language aptitude

emergentism language learning
ava];'ar gender
motivation
|
vision
vocal_gﬂilary

eudemonic well-being

menta@agery individual-psychal@gical and macro

N o globaj{fnglish
language learning motivation

oughtﬁrz self
contact |2 motivati If system
engagﬂent

Figure 4. Ceoccurrence of author keywords (network visualisation)

Note: Different colours represedifferent clusters.
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3.4.1 The L2 motivational self system (L2ZMS&nd visionintervention

The network visualisation of the red cluster (Figure 5) shthesincreasing interest iasing
Zol tl2MSB the language motivation fielth a systematic and comprehensive survey of
L2 motivation research from 2005 to 2014£M16), Boo et al. (2015) found th@®.67percent

of empirical studies investigated motives for English language learningttend.2MSS
represerdd the overridingtheoretical framework ih.2 motivation researchdue to itsversatility

to address varietyof perspectives frordifferenttheoretical oriergtions The L2ZMSScomprises
three focal elements the ideal L2 self, the ougtd L2 self, and the L2 learning experience
(Dérnyei, 2005, 2009)The ideal L2 sel§ignifies the future selimage that a induvialinternally
desiresto accomplish(i.e., it representa  p e rhepes) @spirations and wishes farsonal,
vocational or sociafjaing. In contrast,the oughtto L2 selfis a vision of the future self that
embodies significant othéds wi s he s an do ke ®mgioesocialpressues aderbapds

or avoidng possi bl e negative consééipd)eThelslearningUs hi o c
experienceinvolves situated motives that relate ttte immediate learning environmemind

includesaspectsuch as the teacher, the coatum, and peers.

Al-Hoorie (2018)carried outa metaanalysis of the L2MSS whiclhevealed howthe three
components of the L2MS®ositively correlatedwith intended effort butdecreasedwith
achievement. More specificallyhe ideal L2 self, as AFHoorie (2018) repost was astrong
predictor of intended effort in 3@mpirical studies involving30,572participants from different
countries whereashe construct ofthe oughtto L2 self, employedin 19 studiesandinvolved
18,542participants, heha weaker predictive validitynainly becauséhe visionsassociated with
the oughtto self arepredominantlyshortterm because they are less internalised within the self,
and largelymposecboy o ne d6s aut (AbHoorie, 2XL8). Thas, ngupgerlearsers with
proximal goals aredess likely to sustain engagement in learning @nhusiasm about it ithe
long rurd  {Héokie, 2018: 737)As regardsthe L2 learning experience, Aloorie (2018)
identifies 18 studies involvind.9,586participantsandreveas a positivecorrelation between the

L2 learning experience and intended learning efad.,Lamb, 2012 Taguchi et al., 2009
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An investigation ofD°® r ny e i 6L2MSE 2hfbligh Jnetanalysis wasalso conducted by
Yousefi and Mahmoodi (2021), focusing on studies between 2010 andT2td Quthors, based

on the analysis of 17 published studiegigd.2MSS and involving 18,832 language learners,
found that the effectiveness of L2 motivation is related to other factmisding learner age,
educational levelgender, learning context, and geographloahtion Yousefiand Mahmoodi
(2021) furtherarguethat there is an urgent need to conduct more studies that explore the
effectiveness of L2ZMSS while studyimgdividualSexperiencesf learning languages other than
English (LOTEs)(see Hajar, 2022Fakahashi, 2023Notably, understanding the L2 motivation

of multilingual individuals to learn LOTEsalsrecentlyimproved especially after Ushioda and

D°rnyei 6s (2017) sTheModeanlLanguage doarnap u bl i shed i n

Commenting on the previous studies underpinned by the L2MSS rdottéhpoints out that less
attention was paid by language researchers to the constthet @flearning experience compared
to the other two constructs (ideal and outghtelves, even thought is often the most powerful
predictor of motivatedbehaviounDdrnyei, 2019) Zoltanhas ascribed the relativeeglect of this
motivational component tis historical roots that arevidently different from those of the two
self-guidesalong with theundertheorisechature ofthis componentTherefore Zoltansuggests

new direction for conceptualng the L2learningexperience, defined athe perceived quality of

the | earnerd6s engagement macdsd(Dorngerr 10OU28) aspect s
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Figure 5. Network visualisation of the red cluster

Although limited in number, some studies have explored the mediating role of vision intervention

in developing, enhancing, and maintaininge a r n emotivdtionlF@ example, Vlaeva and

Dornyei (2021)have documentedhe nature of the L2 vision interventiqe.g., Chan, 2014;

Safdari, 2019and qualitativelyexamined the effectivenessafive-week visionbuilding course

with 25 international student6l Cambodian, 23 Chinese and 1 Korean) learinglish for

academic purposes (EARY a UK university.Vlaeva and Dornyei (2021found that their
participants experienced and processed mental imagery differeatlging from anexcited

response t@n enire rejection ofthe visionary practiceThe vividness and plausibility of an L2

vision among some participantsad faded over timeluet o &6t he perceived gu
imagined future success and the much pesstive realife experiencé ( VI aeva & D°%°rny
958) That istheproximal goals of passing a higlakes examinatidne s sened some par

focuson their ultimate future vision. Therefore, Vlaevand Dornyei (2021 963 underline the
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importance ofmaking visionbuilding an effective andiable instructional strategyor a large

numberof students andebhrning contexts by bui | ding up positive | ea
visualisation automatising visualisatioskills through L2 conteat e | at ed pmalngti ce 6
balance between visidouilding andL2 instructional goals

3.4.2 The unconscious dimension of motivation

The network visualisation of the red cluster (Figure 5) also revealtieawiconscious dimension

of motivationin L2 learningattracted thenterestof Zoltan and his ceauthors, especialll-

Hoorie (201@& and b 2019).Zoltanindicatsst hat 6éal t hough such uncons
feature strongly in current motivational thinking, it seems clear that they play a significant role in

our lives and therefore they are likely to be rediscalbre f or e | ongé (Z&t&nr ny ei |,
agreewith Al-Hoorie (201@ and B thatthe role ofunconscious agendyriving human behaviour

has beerargely neglected in L2 motivation research, despite its significaincthis regardAl -

Hoorie (201@) usedthe implicit associationtest touncover theeffect of implicit attitudesof
international students from an Arab background studyinthe UK towards L2 speakersAl-

Hoorie (2016afoundthatthe participants witlpositive attitudes towards L2 speakdyslistered

their ties with differensocial networks in the L2 community and were less afraid of integration

with the host countryThesefindings assertthat implicit attitudegertainto other motivational

variables The significance of the harmony of conscious/unconscious attitudes was further
exploredin anotherstudy by AlHoorie (2016b), whichinvolved academic achievement as a

criterion measureElsewhereDoérnyei andAl-Hoorie (2017)underlinethat this line of research

gives ugful insightsfor future research oh2 motivation especially becaushe unconscious
processes of language learning are underpinned by several theoretical frameworks in this field,
includingHi ggi ns 0 -disctepathcy jheosyarlddr Kk us and Nu-guidesso6 (198

3.4.3 Researchmethodology

The network visualisation of the green cluster (Figure 6) s@owd t ircaicdlable contributions
to researchmethodology through hisvo well-knownbookson researcimethodology Research

Methods in Applied Linguistics: Quantitative, Qualitative, and MikgthodologiegDornyei,
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2007) andQuestionnaires in Second Language Reseatbnstruction, Administration, and
ProcessingDornyei, 2A.0). They areregarded as essentrakethodological guidefor producing

and using reliable and valid research instruments in second language olidesascribed his

interest inmasteringthe quatitative research methodology to its dominance in L2 motivation
researclbeforethe social turnin languagesducationn 2003(Ddrnyei, 2016)Related to thishe

wasaskedat Nottingham University in 2003 to develop a distance learning programme teaching
Research Methods in Applied Linguisti@shich encouragd him to write his bookon research
methodology in 2007afterwhichZ ol t 8 n consi der ed Ithmmethadbldgisté of f i «
(Dérnyei, 2016) Then n t he | ate 1990s, Zol t 8n-mbébanms 6 mo
projects angresentda comprehensive overview of ddiased researdisee Tablel, Appendix

A).

In 2004, Zoltanprovided examples from twolassroomorientedresearch projecten how a

special type of qualitative system modellihgetrodictive qualitative modellingRQM) i can

allow meaningful empirical research in a dynamic systems framework. Bi@i4 at the ent

the system outcomei and thenworks back to understandhy the system has ended up with a
particular outcome option(Dornyei, 2a4). Notably, the third edition ofZoltand sbook
Questionnaires in Second Language Resea@tnstruction, Administration, and Processing
(2023)was ceauthored withJeanMarc Dewaelewho describedoltanin the preface of thi

book as 6éa man of boundl ess energy, aamazing
confidence, and profound kindness. He also had a wicked sertsgmmiur and he enjoyed
chall enges and teasing. He brdodunaely,doitam passeds e n s e
away on 10 June 2022beforethe bookcameout. One of the main contributions of the latest

edition of this booknvolvesthe use of online questionnaireghichwasintenselyaccelerated by

the COVID19 pandemicas lockdowns made thaise of paperandpencil questionnaires

challengingif not impossiblefor an extended period.
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Figure 6. Network visualisation of the green cluster

34.4Individual differences in SLA

In addition tohis enormous contributions to L2 motivation reseaticbnetwork visualisation of

the blue cluster ( mtergst in etherimportasithirmividual d&ferdnce8 n 6 s
variables includingaptitude personalitygenderjearning styles, and language learning strategies
(LLSs). Zoltan published several articlabout individual differences in SLA (e,@06rnyei, 2006;
Dornyei & Skehan, 2008and two editions of a book titledhe Psychology of the Language
Learner: Individual Differences in Second Language Acquisitro2005 and 201%vith Zoltan
co-authoing the second edition with Stephan Ry&or instanceDornyei (2005: 169)classified

LLSs intofour components: (13ognitive includingthe understandingnd transformation of the
languagdearninginput (e.g., summarisingrepetition);(2) metacognitiveinvolving higher order
executive skills (e.gplanning, organisingmonitoringande v a | u a tsiamggageearneng

proces} (3) affective entailingthecontrolofo ne 6 s f enditiomgyvkile laannthg the
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target languageand (4) social including interpersonal behaviours aimed raaximising the

opportunities ofusingthe target language (e.g., cooperating with peers and asking questions).

Zoltan criticised thdack of a coherent agreement on the defining criteria for LLSgelgichg

largely on tasKree strategy questionnairés LLS studiesbecause these studiesoyide a
decontextualisedstaticand partialpi ct ur e of | angu tanggeagelearng ner s 0
behaviour by merelgapturingindividual® f r e q wsengld §s withdut paying sufficient

attention tahe potentialof both contextualactorsand tak influence (Dérnyei, 200R6rnyei &

Ryan, 2015). The weaknesses related to the field of LLSs @&althn question whether LLSs

actually exist as a psychological construct, #retefore he suggestd adoptingthe construct of
O0seleful at i (Dardyei,i2005) Laterot, ZoltAn acknowledgehat severatriticisms
directedat LLS research o6had | ost t he ihave also bean hi gt
rai sed about t he inaduadfférenedcqueterpgarss mfl the conderd ¢

as aptitude and moti vat i oherhangifghérspecyweddlta® sRy an ,
trenchant critique of LLS research was welcomedlfy researchers such as Rebecca Oxford and

Carol Griffiths.
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Figure 7. Network visualisation of the blue cluster

The gender differences imotivational dispositions with and without any prior visualisation
experiences were also examinedinsewerl Zol t 8nd6s empirical studie
(2016), for nstancein their survey of 10,000 Chinese studdntend gender differences in the use
of visualsation in secondary school students and universityEmglish majors, showing that
female studentbad strongeftvisualisationcapacity) operationalisedy dividness of imagey
and Gase of using imagebyYou et al, 2016: 103). Furthermore femalesshowed how they
expanéd on theirvisualisationexperiencesnore than malesandscored significantly highen
terms ofideal L2 selvedNevertheless, Hiver and AHooried §£020)study with 1,297 secondary
school L2 learners (78@males and 508 malem South Korea did naeplicate the findings of
You et al . 6Hiver(a2dOAlHe09rie (20RQ)alyd.no gender difference in language
motivation or achievemetitat can be directly linked to the influencevidion. There was strong
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correlation betweenintendedeffort and theoughtto L2 self scalesonly for males but no

significantdifferencesvere observetletween the two gendersother scales

3.4.5 Directednotivational currents (DMCSs)

The socicdynamicturn in language learning motivation research (Dornyei & Ushioda, 2011),
which stresses the importancelué situated complexity of L2 motivational processesouraged
Zoltan andother researche(®ornyei, Ibrahim, & Muir, 2015; Dérnyei, Muir, & Ibraim, 2014;
Henry, Davydenkp& Dornyei, 2015 Muir & Doérnyei, 2013) todevelopa novel psychological
constructcalled adirectedmotivationalcurrent(DMC). A DMC implies a higher level of urgency
than normal motivated behaviour aisda prolonged process of engagement in a series of tasks
which are rewarding primarily because they transport the individual towards a highly valéed end
(Dérnyei, Ibrahim, & Muir, 20%: 98).

DMCs, characterised by sustainability and intensibgegrate a series @foaloriented actions
associated witlpossessingositive andencouragindeelingsrelated toachieving a personal goal

of great importanceZoltan and hisolleague$ave identified specifidefining feature®f DMCs
thatdifferentiatethese motivational currents from other types of intense motivational experiences

That is the core components of DMCs encapsulate

(1) the directedness of a DM@he existenceof a personally meaningful goak higherorder

vision to transfer it into sustained motivated behaviour

(2) the enduringness of segifopelling motivational processes wellstructured pathway,
empoweringhelanguage learneo utilise ther initial motivational momentum towardisng-term

goal achievemerdnd enhancemenf the perceptions of welheing and fulfilment

(3) a positive emotiondbadingthatencouragean individualto pursueand make efforin
anticipation ofarriving at the final desired destination

To provide clarification orthe nature ofi DMC within the field of educationZoltan gave the

example of a student working towards a deadlinéair final dissertationl hat studendecisively
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declines offers ofgoing out with their friends or family members and veskategicallyin order

to succeed ifinalising their dissertdion, which signifiesthe best of their abilities, thus ensuring
that down the linethey can haveheir dream jobwhich isthe vision fuelling the DMC. For the
periodprior to the deadlinghat student hasxeredthe optional form of engagementddisplayed

a high level of focus andisciplineto accomplisttheir ultimate desired future $eFollowing the
preliminary conceptual papers Epltanand his colleagues, an increasing number of empirical
studies havéeencarried outto exploreDMCs frommultiple perspectived-or instance, Henry,
Davydenko and Dornyei (201§palitativelyconductedhe first systematic empiricakploration

of the DMCsexperienced bynigrant students learning Swedishaasecond language. The authors
found that thanain featuresof DMCs werearticulated n p a r texplanatoesai sustained
motivated behaviounamely theexistenceof asignificantfacilitative structure, positivattitude
and the direction of motivated behaviour tovsadhievingong-term personal goal3 he findings

of thisstudy assured the validity of the DMC construct.

eudemonic well-being

directed motivational current

goal-setting

vision

goals

directed motivational currents

behavioural routines

Figure 8. Network visualisation of the yellowish cluster
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3.4.6Digital innovations to harness the motivational power of the ideal L2 self

The network visualisation of theurplishcluster (Figured) s h o w s attBraiverieSsmtides

importance ofusingtechnological innovations 0 sustain | anguage | ear ne
visualise their L2 ideal selve$n one of the empirical studies, Zoltan and his colleagues
gualitatively examinehow digital animation such asanimated selfnasks and avatars in 2/3D

could boost or mediat¢he L2 motivation of nine Chinese learners of L2 Engbgtcreating a

digitally augmented image of the ideal L2 self (Adolphs et al., 2048Adolphs et al. (2018:
176)remark 6 a hi ghly real i st i cinthedpsires targetdctavitguco n o f |
as seeing oneself successfully interacting in thiad lkely to have a high degree of motivational

rel evance, and t her ef or éhissinndvativeanethod wasppealmg | v at i
to severabparticipantsn this smaHlscale qualitative study becausfebeingcapable ofeeingand

hearinga virtual self engaged iML interaction but it had soméechnical challengemcluding

issues with student sensitivity.
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Figure 9. Network visualisation of thpairplish cluster

3.4.7Impact of intercultural contact through tourism on L2 attitudes and motivation

The network visualisation of therangecluster (Figure 10) reveals Zol@rs | nt er est i
increased intercultural contattrough tourism carcontributeto fostering positivelanguage

attitudes and L2notivation, in particularn countries wher¢he target language almost only

taught informal schooling contextsith few opportunities of havinmeaningfulcontact with the

native speakes of that languageZoltan and his colleagues conductediongitudinal study

tracking the dynamism ahotivationalorientationsof over 13,000 language learners agedl43

in Hungary,spanning a period from 1998 2004 (Dérnyei et al 2006; Csizér & Dérnyei, 2005

Dornyei & Clément, 2001; Dornyei & Csizér, 200Zhe data collection consistedtbfeestages

which occurredduring significant periods in Hungaryisstory: (1)the spring of 1993, a few years

after the fall of Communism(2) the late 1999, marking the end of the first decade of political

freedom and (3)the spring of 2004, just before Hungary's accession to the European Union
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One of the aims ahelongitudinal studywas toquantitativelyexaminehow intercultural contact,
generatednainly by international tourism, pertains to interethnic Eamgjuage attitude®wards
five target languagé<£nglish, German, French, Italian, and Rus$iand L2 motivationand the
data were collectettom 4,765 pupilsin 1993 and 3,828 pupils in 1998he study found that
interculturalawareness boostgubsitive intergroup and language attitu@gdsngsidemotivated
language learnindpehaviours In addition a positive correlationwas observedbetweenthe
par t i cpergavadisasbonfidence antheirenvironmenton the one handnd the amount of
interculturalcontact, on the otheHowever, the study reported thathe contactwentbeyonda

specificthreshold level, ibftenworked against peitive intercultural relations.

Figure 10. Network visualisation of the orange cluster
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